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Abstract  

The paper reviewed doctoral education supervision and funding in Nigerian 

universities. The article identified some challenges in the supervision of 

doctoral degrees in Nigerian universities, which decimates the quality of 

doctoral education. Significant among these challenges are delay in completion 

and attrition rate. The authors argued that doctoral education in Nigerian 

universities lacks proper funding because only a few agencies are involved in 

the funding, such as the TETFund. The authors used the South African doctoral 

education funding framework to explain Nigeria's lapses in doctoral education 

funding. The article believed that the quality of doctoral education determines 

the sustainable development and employability of doctorates. Finally, the paper 

suggests some policies that could improve the quality of doctoral education in 

Nigerian universities. 

 

Keywords: Doctoral education, employability, funding, supervision, 

sustainable development.  

 

Introduction   

Doctoral supervision and funding are critical to a higher education programme 

and essential for sustainable development globally (Yusuf, 2012; Holtman & 

Mukwada, 2014; Ibrahim, 2017; Fayomi, Okopujie & Mfon, 2018). As a 

research institution in any country globally, the university is known for 

anchoring doctoral degrees. However, supervision and funding have been 

Nigerian universities' significant challenges of doctoral education (Aina, 

Abdulrahman, Olanipekun, Olaoye, 2021). Given the vital role of doctoral 

education in producing human resources needs (Cross & Backhouse, 2014), 

Nigeria may not achieve the goal of sustainable development. Doctoral 
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education is one of the strong pillars of university education (Khodabocus, 

2016). However, doctoral education in Nigeria has been criticized by scholars 

within and outside Nigeria for not meeting international standards (Desmennu 

& Owoaje, 2017; Jowi, 2021). Reasons for the criticism are many; however, 

this paper focuses on supervision and funding.   

Supervision and funding of doctoral education in Nigerian universities are 

significant to the growth of the knowledge economy (Yusuf, 2012). It might be 

why the USA, Europe, and developed countries so cherished doctoral education 

(Khodabocus, 2016). However, for Nigeria, doctoral education is faced with 

several other challenges like high attrition rate, low completion rate, and 

employability (Agu & Odimegwu, 2014; Abiodun-Oyebanji & Omojola, 2018).  

 

Doctoral Education Supervision in Nigerian Universities 

Supervision is critical to doctoral education in any university globally (Holtman 

& Mukwada, 2014). Malunda, Atwebembeire and Ssentamu (2021) stressed 

that supervisor guidance and feedback are essential ingredients in doctoral 

education. The quality and success of doctoral education are a function of 

adequate supervision (Ismail, Abiddin & Hassan, 2011; Khodabocus, 2016); 

Igumbor et al., 2020). Bacwayo, Nampala, and Oteyo (2017) attributed the 

declining quality of educational outcomes to poor mentorship and supervision 

of graduate students. Supervisors are expected to build an effective professional 

relationship with doctoral students (Grant, Hackney & Edgar, 2014). Oni, 

Onyenania, and Momoh (2017) averred that poor supervision and inexperienced 

supervisors are part of postgraduate students' significant problems in Nigerian 

universities. 

Doctoral supervision in most Nigerian universities is terrible because many 

supervisors are not friendly with the supervisees (Aina, Abdurahman, 

Olanipekun & Olaoye, 2021). Supervisors are hostile to supervisees in many 

universities, which leads to withdrawal, delay, and poor finishing (Malunda, 

Atwebembeire & Ssentamu, 2021). Supervisors and supervisees are expected 

to work together with a mutual understanding and conducive environment. 

Supervisors learning along with supervisees will enable them to share their 

thoughts and ideas with supervisors when they discover something interesting 

(Daramola, 2021). According to Igumbor et al. (2020), supervisors and 

supervisees must engage in collaborative interaction in the spirit of respect and 
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openness of mind to enhance a favourable supervision environment. In many 

universities in advanced countries globally, supervisors have respect for the 

supervisee and create times to work together. Supervisors are expected to give 

regular feedback to supervisees (Bacwayo, Nampala & Oteyo, 2017). Doctoral 

education supervision in Nigerian universities is poor. Only a few supervisors 

in Nigerian universities are working harmoniously with their students. 

Malunda, Atwebembeire, and Ssentamu (2021) identified a poor supervision 

environment such as delay in response to students’ work, the supervisor not 

being readily available, lack of cordial relationship discourages supervisee. 

Doctoral students in Nigerian universities are going through lots of challenges. 

Record keeping in most postgraduate schools is appalling. This is a computer 

age, where the world has gone digital in record keeping. Most university 

workers in postgraduate schools exploit students and dehumanize them in 

search of students’ information. One of the authors had a terrible experience of 

this in his university during a master's programme. Most of these workers spent 

many days searching for students’ data because it was not digitalized. In his 

master's programme, one could submit the same document more than five times 

because it was not digitalized. Many universities in South Africa are fully 

digitalized. Students do not need to be physically present in the university to get 

any information. In Nigerian universities, doctoral students’ challenges start 

from seeking admission till the day of graduation. Getting a research topic and 

registering the title is a problem; some are during the abstract registration. It 

was not like this in a South African university where one author of this paper 

had his doctorate. 

It is worrisome that the attitude of most doctoral students did not portray that of 

good scholars. Most students are not ready to work but need a doctoral 

certificate within a year of registration. In other to achieve this, most 

supervisees are prepared to give anything for it. There are cases of students 

contributing money to bribe supervisors or buying materials for them. A group 

of doctoral students who contributed to buying a refrigerator for their supervisor 

in a Nigerian university is still fresh. Most students are lazy (Aina et al., 2021) 

and are not ready to read. A doctoral degree requires extensive reading. Most 

doctorate in Nigeria cannot defend their certificates because they did work for 

it. 
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There are different supervision models. For example, according to Agu and 

Odimegwu (2014), there are teaching, partnership, and apprenticeship models. 

However, the model of a supervisor might go a long way to mitigate some of 

the challenges supervisees face. 

 

Funding of Doctoral Education in Nigerian Universities 

Funding is a critical factor in doctoral education globally (Teffera, 2013; 

Herman, 2017; Mbagwu, 2019). It is not an overstatement to say that the quality 

of doctoral education depends on its funding. One critical challenge in doctoral 

education in African nations like Nigeria is funding (Kyaligonza, Kimoga & 

Nabayego, 2015; Nwakpa, 2015; Baro, Bosah & Obi, 2016; Jowi, 2021). 

However, the Nigeria situation is unique, considering her position among other 

African nations. The quality of doctoral education in most South African 

universities is far better than that of Nigerians because of funding—many non-

governmental agencies in South Africa fund research in universities (Herman 

& Frick, 2017). Block grant systems supplemented by student fees are the 

primary funding framework employed in South African universities (Herman et 

al., 2017). The National Research Foundation (NRF) is a major player in 

funding doctoral education in South African universities (SARUA, 2012). The 

body provides different bursaries to postgraduate students and scholarships for 

doctoral education (SARUA, 2012; Luruli & Mouton, 2016). Lecturer gets 

rewarded for successfully supervising doctoral degree students. South African 

universities received grants from industries and international agencies to fund 

doctoral education. Individual university equally offers grants for doctoral 

studies based on merit and the student needs. There are many more funding 

opportunities in South African universities for doctoral education in Nigerian 

universities to emulate. NRF gives grants to professors and lecturers supervising 

doctoral students. 

The most prominent agent funding research in Nigeria is the TETFund 

(Ibrahim, 2017). The involvement of private organizations in funding doctoral 

education in Nigerian universities is not vibrant like in South Africa. Indigent 

doctoral students in South African universities received the support of financing 

their studies in South African universities, which could be replicated in Nigeria. 

The dropout rate of doctoral students will reduce if many of the universities in 

Nigeria are doing like that of South Africa. The supervision and funding of 
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doctoral education in Nigerian universities are not adequate and with severe 

impacts on the nation’s development.  

 

Impacts of Poor Supervision and Inadequate Funding 

It is not an overstatement to say quality supervision and adequate funding are 

the backbones of quality doctoral education. The cry for sustainable 

development is everywhere in Nigeria and other African countries. However, 

research shows it would be impossible to achieve this with the current doctoral 

education in Nigerian universities. The doctoral degree is critical for 

establishing the human capital needed for sustainable development globally 

(Itegi and Michubu, 2020). Doctoral education is a tool to enhance academic 

careers and produce knowledge outside academe (Herman, 2017). For most 

African countries, doctoral education provides human resources for economic 

development of nations (Malunda et al., 2021). Doctoral education is purely on 

research expected to be relevant to the needs of society. Therefore, quality 

doctoral education is a panacea for the lack of sustainable development. 

Research is critical to the sustainable development of any nation globally 

(FONA, 2009; Fayomi, Okokpujie, & Mfon, 2018). Achieving sustainable 

development requires sound knowledge of research (Bachiorri, 2016). The 

solution to the challenges of sustainability of the world is a function of research 

(Ibrahim, 2017). Quality doctoral education is an antidote to unemployment in 

many advanced countries; however, research in many developing nations 

indicates most doctorates are unemployable. Table 1 is underemployment and 

unemployment statistics of doctorates in Nigeria from National Bureau of 

Statistics (2021). 

 

Table 1 

Doctorates underemployment and unemployment report (Q4 2017 – Q3 2018) 

 4th Quarter 

2017 

Ist Quarter 

2018 

2nd Quarter 

2018 

3rd Quarter 

2018 

Total Population 70739 71,229 72,207 74,146 

Underemployment 8,974 9,985 10,048 10,179 

Unemployment  7,817 8,481 9,477 9,832 
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The table shows that both the underemployed and unemployed doctorates 

increased from the 4th quarter of 2017 to the 3rd quarter of 2018. Thus, the data 

in the table suggests employability challenges. 

Employability in higher education links graduate with the labour market (Pegg, 

Waldock, Hendy-Isaac, and Lawton, 2012). Gedye and Chalkley (2015), 

employability is critical to employers because it’s an experience, skills, and 

attributes essential for employment. Employability is a vital skill and attribute 

that makes graduates get a job or successful on the job (Bakar, Mohamed & 

Hanafi, 2007). Unfortunately, because of poor supervision and inadequate 

funding, most of the Nigerian Ph.D. are not employable. The employability 

skills that most doctoral students should possess are missing because of the 

supervision model employed in Nigerian universities. Wilson, Lennox, Hughes, 

and Brown (2017) listed employability skills like critical thinking, complex 

problem-solving, emotional intelligence, creativity, judgment, decision-

making, cognitive flexibility, people management, service orientation, and 

negotiation with others. It is worrisome that most Nigerian Ph.D. did not have 

many of these skills because of poor supervision. Some supervisors keep 

students' work for more than a year unattended, probably because of a busy 

schedule or other reasons. In the process, most students’ files got missing, and 

they had to start again. Due to this, many students have abandoned the 

programme because of the frustration. Because of poor supervision and lack of 

funds, most students spent more than eight years on a doctoral degree in 

Nigerian universities. All these decimate the quality of Nigerian university's 

doctoral degrees. Given this, there should be ways to improve the quality of 

Nigerian universities' doctoral education. 

 

Improving Doctoral Education in Nigerian Universities  

The responsibility of improving the quality of Nigerian doctoral education is 

not only the government but for everybody. However, the government's role 

may be more vital than others because it requires a change of policies. 

Therefore, the Nigerian University Commission (NUC) should bring policies 

that will make doctoral supervision seamless and funding adequate. These 

policies should be as follow: 

No student should stay more than five years on the doctoral programme in any 

university in Nigeria. After five years, the student's doctoral candidature should 
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terminate and reapply for new admission. This is how it is done in most South 

African universities. 

At the beginning of every doctoral programme, supervisors and supervisees 

should sign a memorandum of understanding (MoU) that will strictly stipulate 

the duo's roles. The appropriate authority should sanction the violation of the 

contents of this document by any of the parties. 

This is a digital age, where virtually almost all transactions are done 

electronically. Therefore, supervision in Nigerian universities should not be 

limited to face-to-face interaction but electronically. This is the trend in most 

universities in advanced countries and some African countries. Reading 

students’ works and sending feedback could be done at any location through 

electronic means. 

The universities should adopt a funding framework that will involve industries 

and private agencies in funding doctoral education in Nigeria. The TETFund is 

doing great works, but lots of leakages (corruptions) make its work challenging.  

There should be more collaborations between universities and industries to 

ensure the doctoral theses are relevant to the needs of industries and Nigerian 

societies. Industries will be ready to fund any research that is relevant to their 

needs. 

 

Conclusion  

Doctoral education supervision and funding were reviewed. The paper first 

identified some challenges in the supervision of doctoral degrees in Nigerian 

universities. Some of these problems that decimate doctoral education quality 

in Nigeria are completion delays and high dropout. Secondly, the authors argued 

that doctoral education in Nigerian universities is not adequately funded 

because only a few agencies are participating, such as the TETFund. The 

authors used the South African doctoral education funding framework to 

explain some of Nigeria's lapses in doctoral education funding. The script 

argued that the quality of doctoral education impacts the sustainable 

development and employability of doctorates. Finally, the paper suggested 

some policies through the NUC that could improve the quality of doctoral 

education in Nigerian universities. 
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