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ABSTRACT 

The advent of the corona virus disease (COVID-19) pandemic in 2019 has 

brought about some catastrophic and somewhat innovative changes to all facets 

of human endeavour. Catastrophic in the sense that ways of doing things have 

changed due to the pandemic and many aspects of human life could not survive 

the new order and language pedagogy is not an exception. Interestingly, 

innovations instigated by the pandemic are quite abrupt as such they put 

pressure on language practitioners to overhaul the status quo. The pressure is 

so enormous that adamant practitioners, systems, sectors and institutions would 

become irrelevant if they refuse to adapt. The aim of the  paper was to capture 

the changes orchestrated in language pedagogy as a result of COVID-19 and 

the implications of the pandemic on the teaching and learning of English 

language in Nigeria as any practice that is not in tandem with the times would 

not only be irrelevant but unproductive in its entirety.     

 

Keywords: Language Pedagogy, COVID-19 Pandemic, Implications, Teaching 

and Learning, English Language and Nigeria    

 

Introduction     

Language pedagogy philosophies have been in a constant state of flux over the 

years but the pandemic has abruptly influenced changes in approach, 
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methodology and techniques of teaching/learning language. The COVID-19 

pandemic has left its marks on all spheres of human endeavours rendering some 

practices archaic/obsolete, dead, inferior, etc., including some language 

pedagogy approaches, methodologies and techniques. The constancy of change 

is indubitable but the manner of the change is significant in order to tackle the 

aftermath of the change. Language pedagogy as a branch of applied linguistics 

has adapted several linguistic and psychological theories from linguistics and 

psychology to proffer solutions to language problems in the classroom. These 

philosophies or perspectives of language teaching and learning sometimes 

become unpopular as such a need for change. Sometimes, the changes are 

necessitated by sociolinguistic factors such as COVID-19 pandemic. 

 

Conceptual Review    

Language pedagogy encompasses linguistic theories, different approaches, 

methods, strategies, techniques, feedback and assessment that the language 

teacher uses to deliver language curriculum contents and reflects different 

social, cultural and political contexts. Pedagogy basically conceived as the 

science of teaching and learning indicates that language pedagogy is the science 

of teaching and learning of language. Several propositions have been made 

about the nature and the way people learn language whether second or first 

language. Even though there is no consensus on these issues, modern linguists 

propose an eclectic approach to language teaching and learning for classroom 

practice to be effective. Based on some sociolinguistic changes and 

unpopularity of some linguistic theories in the 21st century, effective language 

pedagogies make use of a range of techniques such as whole class, structured 

group work, individual activity and inclusive classroom setting. Language 

pedagogy is quite a complex field of human endeavour as there is an interplay 

of various variables in the teaching and learning process which every 

contemporary language teacher must take into serious consideration.  
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Contemporary language pedagogy practice is affected by a myriad of factors 

which have taken a new dimension. Some of these factors as stated by Odumuh 

(2020) are as exemplified in the diagram below:    

 
 

These variables that affect language teaching and learning have changed 

drastically in their dimension as a result of COVID-19 pandemic and the future 

that is envisaged from this era is not left out. 

 

Brown (1980) in Odumuh (2020:18) corroborates this fact by saying that 

foreign languages can be effectively taught if language teachers are aware of 

the multidimensional variables that work together to affect how learners learn 

the second language.     

Language classroom practice has been affected by the advent of the deadly 

Corona virus which pushed language classroom to a virtual pedestal as such 
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causing a revolution in language pedagogical practices. In early December 

2019, an outbreak of corona virus disease caused by a novel severe acute 

respiratory syndrome corona virus 2 (SARS-CoV-2), occurred in Wuhan City, 

Hubei Province, China. On January 30, 2020 the World Health Organisation 

(WHO) declared the outbreak as a Public Health Emergency of International 

Concern. As a result of the rapid surge of cases and mortalities, different 

governments instituted a variety of control measures to tame the spread of the 

deadly novel corona virus prominent among which was the social distancing 

measure to avoid contact with infected persons. This pushed many educational 

institutions to go for virtual learning. Others that could not afford this may be 

because of lack of technology savvy manpower, technological gadgets or 

claimed financial hitches, went moribund or into a state of comatose.  The 

impact of COVID-19 though not severe on the African continent in terms of 

mortalities reveals a lag in the educational system in terms of the preparedness 

of the region and Nigeria in particular to cope in such tumultuous situations. 

The virtual/augmented realities instigated by the novel corona virus are the 

present and future in language pedagogy. But to what extent is African in 

general and Nigeria in particular bracing up to these realities in education 

especially in the public education sector remains a question to be asked when 

the realities of COVID-19 are considered in relation to the education sector and 

language pedagogy in particular.     

The COVID-19 pandemic has enthroned a form of language education that 

released students from the claws of language teachers and a restricted language 

classroom. A language teacher’s role, though not eroded, has changed to a 

creator of language contents which are to be accessed by students with the use 

of Information and Communications Technology tools from any part of the 

world. The future that this portends is a situation where students can access 

authentic language resources from any part of the world at any time without 

necessarily being in a language classroom. A typical language classroom as 

occasioned by the advent of COVID-19 is as portrayed below.     



International Journal of Contemporary Education Research  

        Published by Cambridge Research and Publications 

 

 

                                                                 IJCER ISSN-2891-5226 (Print) 
 

 

143 

Vol. 23 No. 8 

December, 2021. 

 
It now behoves on language teachers in Africa and Nigeria in particular to create 

online language contents to keep them relevant and generate income for 

themselves because of the huge return on investment. A cursory surf on the 

internet reveals this reality as most of the patronised language sites were owned 

by scholars mostly from Great Britain and the USA.  

 

Trends in Language Pedagogy    

Today’s language classroom is different from that of the mid to late 20th 

century. Traditional notions of education are giving way to newer, more 

innovative ways of thinking about how we learn, teach and acquire knowledge. 

Unlike the previous hollow and vague assumptions that learning languages was 

easy with authoritative teacher attitudes and emphasizes on funding and 

language laboratories, contemporary language pedagogy emphasizes clear, 

provable demonstration of learning through individualized, customizable, 

learner-centred approaches using asset-based approaches to assessment with 

technology as the fulcrum of learning.    

In short, the focus in language education in the 12st century is no longer on 

grammar, memorization and learning from rote, but rather using language and 

cultural knowledge as a means to communicate and connect to others around 

the globe. Eaton (2010) states that the geographical and physical boundaries are 
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being transcended by technology as students learn to reach out to the world 

around them, using their language and cultural skills to facilitate the 

connections they are eager to make. It is worth stating that one assumption 

underpinning this research is that students, their needs, hopes and aspirations 

must be kept at the heart of language learning and education.  

Communicative needs informed the learning of most languages. Children learn 

their native language for utilitarian purposes as such language pedagogy should 

be gleaned from this perspective. There is need for language teachers to 

ascertain what students need the languages they are teaching for. Eaton (2010) 

states that there is a case for a reconceptualised field that is more learner-

centred, more collaborative and more technologically driven. The trends in 

language learning are moving us forward in such a way as to empower our 

students to communicate with others across the globe in real time. The advent 

of the covid-19 has stretched the language teacher to be more futuristic than 

dealing with the contemporary.  Tella (2004:92) states that visions should be 

placed far away in the future, at 10 or more years from now, otherwise, they are 

too close to our present-day problems, needs and urgencies. In his research he 

envisioned a language teaching trend in the 2020 which would be 

technologically driven and learner-centred, which if it were taken into 

cognisance the impact of covid-19 on education and language teaching/learning 

would have been minimal even in Africa.    

Traditional ways of assessing language acquisition are inadequate in today’s 

world (Pappamihiel & Walser, 2009). Today, language acquisition is seen as a 

complex, nonlinear and communicative endeavour. Traditional multiple choice 

or fill-in-the-blank (also called “cloze”) activities and tests, which are easy to 

grade do not reflect the complexity that is involved in learning a language. Over 

the past 20 years, there has been a worldwide movement towards the 

development and implementation of benchmark systems and frameworks that 

take an assetbased approach to language assessment.     

The perception of learners has changed drastically as learners are not seen as 

passive recipients of knowledge but active partners in the teaching/learning 

process. Because of the proclivity of young folks to technology, some scholars 

argue that some students even come to class now with more information than 

teachers. Today’s tech-savvy students have a world of resources and 

information at their finger tips. 
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There is a renewed approach to language teaching which, according to 

Derakshan (2015: 103), teaching a language is a multidimensional process, and 

teachers should pay enough attention to all skills of students such as: reading, 

writing, listening, and speaking. Language teaching is holistic not teaching each 

skill discretely at a time as doing so is contrary to what obtains in real life. 

Language teachers need to always echo the interrelationship of these skills and 

the use of ICT which has become an indispensable skill with the advent of 

covid-19.     

These trends in language teaching/learning do not have discrete timelines of 

their evolution but a discretionary mapping is used here with overlapping 

features. The trends in language pedagogy according to Tella (2004:80) are as 

summarized in the table below:    

 

1. Conception of 

Learning    

  

So-called 

naïve   

(“pretheoreti

ca l”) 

conception of 

learning    

Behaviouris

m    

Cognitive  

 and  

psychodyna

mic 

conception 

of learning    

constructivis

m    

Socio-

constructivis

m; socio and 

inter-

culturalism    

2. Theory of  Language      

Traditional 

language 

teaching    

Structuralis

m;    

“medium”    

(linguisticall

y coded 

messages)    

Pragmatism; 

“medium” 

(functionally  

coded 

messages)    

Integrative 

(eclectic)   

 Ecological  

“theories”; 

affordance;  

language as 

intellectual  

partner, 

context 

creator, an 

empowering  

mediator  
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3. Curriculum      

Grammatic

al; code-

focused, a 

textbook    

Subject 

specific    

Situational; 

functional; 

notional;  

Functional 

notional    

Curriculum 

(Dewey); 

communicati

on-  

strategic; 

communicati

ve;  holistic; 

individualisti

c    

Communal  

curriculum; 

knowledge 

strategic  

thinking and 

planning    

4. Methodological Approach an d Teaching Practices      

Grammar–   

translation 

method; 

academic 

style    

Audiolingua

lism;  

audiolingual  

(audiovisual

) teaching 

method    

Communicat

ive language 

teaching    

Communicat

ive language 

teaching; 

cooperative 

learning; 

elaboration    

Collaborativ

e learning; 

communal 

learning and 

communalis

m; collegial 

culture; 

dialogic 

communicati

on;   

Cross-

cultural   

communicati

on; second 

language 

enhanced 

with ICTs; 

language    

portfolio; 

pedagogic 

drama   
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5. Evaluation and Testing      

Translation    

(from MT to    

TL; from TL 

to   

MT)    

Analytical 

tests    

 

Integrative 

tests    

 Process 

evaluation; 

self-

evaluation; 

continuous  

assessment; 

portfolio   

Common 

framework 

scales of 

language 

proficiency; 

skill level 

summaries;  

Language 

Portfolio;  

nationwide 

level tests; 

authentic 

evaluation 

6. Educational Technology       

Pen and 

paper; 

blackboard    

blackboard 

Openreel   

 tape  

recorders; cassette 

recorders; 

language 

laboratory    

Educational 

radio and 

TV; VCRs; 

computers    

 Internet;  

 W

WW; 

email; 

ICTs    

 Networked 

computers; 

Internet; 

WWW; 

ICTs; 

email; 

chat; 

groupware 

programs; 

video 

conferenci

ng; m-

learning; 

mobile 

technologi

es    
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7.    Treatment of Errors       

“–9 points”    Errors  are  

deviations  of 

norms  set  by 

native speakers; 

negative attitude  

to   errors  and 

mistakes; to be 

avoided at all  cost    

Belong to 

the learning 

process; 

inevitable 

and even  

desirable; 

interlanguag

e; positive 

attitude; you 

learn from   

them    

Errors are 

a natural 

part of the 

teaching– 

studying– 

learning   

process    

Language 

changes; 

native 

speaker vs. 

internation

al speaker 

 

This article is basically concerned with the last two columns which capture the 

current and future trend of language pedagogy, that is, the covid-19 era and the 

post covid-19 era. The first column represents the traditional language era in the 

1950s and 1960s which fancied grammar translation method without an explicit 

language theory base with a prominent teacher figure and textbooks as 

instructional materials. Odumuh (2020:18) states that prior to the 1960s, ESL 

teaching and learning focused on the teaching of grammar with emphasis on 

reading and writing skills. The second column approximately illustrates the 

1970s and 1980s when works of behaviourist like B.F. Skinner and Pavlov 

made remarkable impact in language teaching and language teaching and 

learning were basically seen as stimulus response-reinforcement phenomenon. 

The third column represents the 1980s through the 1990s where ideas of 

cognitive psychologists had a massive impact on language pedagogy and the 

purpose of language pedagogy changed from teaching and learning of the 

structure of language to empowering learners to use language to perform 

different functions. The fourth column captures the period from the 1990s up to 

the early 21st century when constructivists’ views of language teaching and 

learning were emphasized and language learner is seen as principal in language 

teaching and learning. The fifth column represents the evolving dimension of 

language pedagogy occasioned by the advent of covid-19 in which language is 

basically seen as a malleable social phenomenon which changes as a result of 
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social and cultural environment and the essence of language teaching and 

learning is to acquire communication and intercultural skills to maintain 

relations with people across the globe. From research, it is clear that 

asynchronous technologies such as emails deployed for language teaching and 

learning in the COVID-19 era would give way to the synchronous technologies 

such as online chat and videoconferencing tools in the post COVID-19 era. The 

possible trend would be a blended synchronous-asynchronous environment 

(Murphy & Coffin, 2003; Pullen & Snow, 2007; Kienle, 2008; Oztok et al., 

2013).  

Pullen and Snow (2007) argue that an online course that blends asynchronous 

tools with synchronous instructions and discussion provides students with 

improved support and guidance. Online learning environments that combine 

features such as voice interaction, group file sharing, whiteboard capabilities, 

video and recording/playback provide a kind of virtual extension of a traditional 

classroom where mentor/teacher and peer-to-peer interaction is supported. This 

social presence, according to Oztok et al. (2012), is an important factor in 

determining students' motivation, depth of learning and satisfaction. Smart 

technologies are continuously adapted now for language teaching and learning.     

Kumaravadivelu (1994) in Odumuh (2020:21) states that the 21st century is 

popularly referred to as the post methods era. The emphasis is on eclecticism, 

which translates to the application of a variety of language learning activities 

that are adapted from various methods of language teaching. Unlike the past, 

current pedagogy suggests that the L1 pedagogy can be used in L2 teaching. 

Language teaching acknowledges the existence of a variety of English and 

hence pave way for teaching different accents. The 21st century is more 

concerned with the unique functions that languages perform. The 

acknowledgement of L1 in learning L2 lends credence to the contrastive 

analysis hypothesis.    

 

Implications on English language Pedagogy    

The English language enjoys tremendous acceptance in the world today more 

than any other language as the language has somewhat left its original enclave 

and adapted to different settings. An intricate link exists between 

modernization, economic advancement, globalization, and English (Lee, 2011; 

Shim & Park, 2008). As the linguistic medium through which goods and 
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services are exchanged transnationally in business, academic, research, and 

political sectors, English has in the 21st century become a gatekeeper, barring 

and permitting advancement in the globalized world (Chae, 2010; Chung & 

Choi, 2015). English language is now a global language and anyone who wants 

to participate in the global community needs this tool for effective 

communication and interaction. As Nam (2010:2) points out, English has 

economic value and social status. Given its use as the de facto official language 

in more than 100 nations worldwide (Ethnologue, 2014) as well as the dominant 

medium of communication of the International Monetary Fund, the 

Organization for Economic Cooperation and Development, the United Nations, 

and the World Bank (Phillipson & Skutnabb-Kangas, 1996), the value of the 

English language stems from it being the most widely taught, read, and spoken 

language that the world has ever known (Kachru & Nelson, 2001:9). The 

dominance of English as a global lingua franca further deepens the prestige with 

which the language is held (Lee, 2013). In Chae’s (2010:1) dissertation 

investigating English learners’ satisfaction in Korea, the author emphasized the 

notion that English is not optional, but an indispensable requirement for 

economic progress in the present world. 

 Lee et al. (2010: 342) expounds on this notion by putting forth a view of the 

world as a battlefield, and English as a key weapon for survival. Lee (2011) 

observes that English language has moved beyond merely being a 

communicative tool to a valuable commodity that strengthens global influence 

and international competitiveness in the world market. The utility of English in 

the 21st century stems from it being a medium to the wider world that fosters 

globalization at the national level and success at the individual level (Chung, 

2011: 123).    

Based on the current position of English language as a global or an international 

language, teachers of English language are not supposed to force down a 

monolithic culture of the native speakers on students but use multidisciplinary 

and multicultural approach where students are exposed to different contents 

areas in different disciplines using different cultural contexts in English lessons 

to widen the horizon of students to enable them fit into the global village. The 

recognition of the diversity of English language users across the world has given 

credence to the acceptance of multilingualism as a norm. Students’ L1 are not 
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treated with scorn as vernacular but languages that can be leveraged on to 

facilitate the learning of English language.   

There is the recognition of the importance of mother tongue in learning the 

target language. Acheoah and Olaleye (2019:119) state that they do not align 

with the idea that knowledge of indigenous languages cannot be used to 

promote the teaching and learning of English in educational institutions. 

Acheoah and Abdurraheem (2017: 1-9) submit:     

The age-long, tenacious cleavage which Nigerian 

languages have in oral tradition is believed to be the 

reason for low literacy in mother tongues.  Since 

indigenous languages are strongly rooted in society, 

they can facilitate English studies in Nigeria if only 

adequate and appropriate steps are taken by 

government, schools and researchers to revive them.  

 

For instance, Mazrul (1974) cited in Ayodabo, (2013:191) contends that it 

would be wrong to say that African languages are barriers to the teaching of 

science and technical subjects. The syntactical structure of those known to me 

would not provide any major obstacle to the pursuit of logical reasoning. These 

views underscore the importance of contrastive analysis in second language 

teaching and learning.  

There is a change in the goal of teaching English. Ur (2009) in Abilasha and 

Ilankumaran (2014:50) notes that the goal is to produce fully competent English 

knowing bilinguals rather than imitation of native speakers.  The purpose is not 

to aspire to become native speakers of English because we are already native 

speakers of our own languages but to focus on English as a means of 

communication. Secondly, English is not viewed as an end in itself but as a 

means to learn content such as science and mathematics.      

It must be stated here that not all language practitioners are opened to these 

changes as some adamant teachers still hold fast to old practices. Abilasha and 

Ilankumaran (2014:47) state that seasons change, fashion changes, attitudes of 

human beings change but it is disheartening to note that in the last century 

English curriculum has hardly undergone any change.     

Task Based Language Teaching (TBLT) is the current paradigm in language 

teaching and learning basically an off shoot of Communicative Language 
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Teaching. Nuan (2004:12) points out experiential learning or learning by doing 

as the main conceptual basis for the TBLT. The TBLT breaks down the barriers 

of the traditional classroom, because in the TBLT, the role of the learner is 

significantly altered.  The teacher becomes a true facilitator of learning for the 

language learners, purely by means of dialogic communication (Vygotsky, 

1978). The teacher’s role is not eroded altogether but is restricted; the teacher 

is expected to be a guide by the side.     

The underlying linguistic theory of English language teaching and learning at 

present is the social constructivist theory which holds that learning is 

constructed by the learners.  This is usually contrasted in educational theory 

with what is labelled as a transmission model in which knowledge is handed 

down from above (the teacher). It is, moreover, asserted that learning is 

primarily a social activity.  This means that knowledge and skills are not 

acquired by individuals operating alone but only through interaction with 

others. This is in line with how children acquire their mother tongue through 

socialization. Second language learning should not be tied to the classroom only 

but embedded in all subjects, social and cultural interaction. This makes the 

theory a good fit with communicative classroom approaches which forefront 

real communicative tasks and emphasise interaction with peers and others.  

Though this theory also has its shortcomings, an insightful language teacher can 

leverage on the good tenets of preceding language theories. Interactive language 

contents accessible with ICT tools are expedient for language teaching in line 

with this philosophy.    

The 21st century is a post methods era as such English language teachers need 

a switch among methods to be successful in class. This has put pressure on the 

English language teacher to push for a mastery of different methods of teaching 

using the virtual classroom for language lessons delivery.    

 

The English Language Teacher in the COVID-19 Era    

It has been argued that teaching a foreign language is unique and it requires 

special competences of the teacher to teach it. Vélez-Rendón (2008) avers that 

English language teacher education itself has three different subfields with their 

own orientations and arrangements of practices: English as second language 

(ESL) teacher education, foreign language (FL) teacher education, and bilingual 

teacher education. Another point of view also comes from Park and Lee 
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(2006:238) that English language teacher should have particular abilities since 

English language education is assumed more instinctive than scientific. It means 

that English language teaching rather focuses on the development of students’ 

language skills practice than on the cognitive ability which only emphasises on 

grammatical knowledge.     

A number of studies regarding foreign language teacher education have been 

discussed, particularly on effective language teacher characteristics. According 

to Rubin (1975:43), the traits of good language teachers are as follows: 

participating in professional training, possessing language proficiency, using 

instructional materials, conducting evaluation, and managing classroom setting. 

Hence, generally there are four points highlighted by Rubin that language 

teachers have to have: professional partnership, language and cultural 

knowledge, suitable ways to assess students that can meet students’ needs, as 

well as persuasive encouragement to keep students motivated.     

Meanwhile, Park and Lee (2006) considered that English proficiency, 

pedagogical knowledge, and socio-affective skills should be possessed by 

English teachers. On the other hand, Sadeghi (2009) found that English 

language teachers have to have mastery of the target language, good knowledge 

of pedagogy, and the use of particular techniques and methods. The knowledge 

of target language and pedagogical components cannot be separated from 

English language teaching, yet with the existence of socio-affective and the 

capability to decide what teaching methods that suit students’ need will help 

both teachers and students to achieve learning goals.     

To be specific, another characteristic that should be possessed by language 

teachers is the mastery of subject matter. Park and Lee (2006:238) state that the 

three components that cover language teachers’ subject matter content 

knowledge include language proficiency, civilization and culture, and language 

analysis. In relation to the culture and civilization, it means that teachers should 

be aware of the culture(s) associated to the language they teach. Meanwhile, 

language analysis is not only knowledge of linguistic structures, but also 

understanding of applied linguistic. As English language teachers, possessing 

subject matter which consists of three main components is important because 

by having certified language proficiency, their ability is acknowledged; by 

understanding cultural awareness of target language, they can give meaningful 

purposes to students; and by language analysis, they do master their study field.     
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However, subject matter will not be demonstrated properly when the teacher 

lacks pedagogical competence. This is strengthened by Shulman (1986:9) who 

stated that pedagogical knowledge included ideas, concepts, analogies, 

explanations, and demonstrations used to make the subject matter 

comprehensible to students. Vélez-Rendón (2008) also added that subject 

matter knowledge refers to what teachers know about what they teach, while 

pedagogical knowledge refers to what teachers know about teaching their 

subjects. Therefore, pedagogical competence is the way for teachers to transfer 

knowledge to students. Whether the subject is English, science, math, history, 

research, or the arts, hiring teachers with minimal experience, training, or 

qualifications retards student learning (Garcia, 2012; Guo, Connor, Yang, 

Roehrig & Morrison, 2012; Libman, 2012). Teachers are expected to perform 

professional tasks that necessitate the use of pedagogical principles to plan and 

deliver lessons, develop curriculum and teaching materials, and coach novice 

teachers (Ornstein & Hunkins, 2013). Professional training represents an 

essential part of teacher professionalism (Wang & Lin, 2013:6).    

Accordingly, TESOL (2006:5) makes the following declaration that teaching 

skills, teaching experience, and professional preparation should be given as 

much weight as language proficiency. It stands to reason then that teacher 

professionalization – a necessary component for furthering effective learning 

can only be ensured through training (Nam, 2010; Wang & Lin, 2013).     

Another competence that is considered should be possessed by language 

teachers especially in the COVID era is socio-affective competence. Park and 

Lee (2006:239) assert that socio affective skills are a vital characteristic 

outlining effective teacher characteristics. According to Habte Gabr (2000:2), 

socio-affective ability refers to non-academic in nature emotions and attitudes 

which stimulate learning through establishing a level of empathy between the 

teachers and students.     

Consequently, socio-affective skill can be the ways for teacher to motivate 

students, give them strategies to use, and most importantly become one of the 

teachers’ personalities.  To sum up, there are several things required in 

becoming good language teachers. Those are divided into three categories 

including subject matter which consists of teachers’ English proficiency and 

cultural knowledge; pedagogical competence; and socio-affective ability. 

Through possessing all these skills, a language teacher is highly likely to 
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contribute in establishing and constructing effective, successful, and 

meaningful English teaching.    

In the covid-19 era a good language teacher that is poised to be relevant and 

productive needs a good knowledge of information and communications 

technology and a high level of creativity to create language contents that can be 

accessed by students using ICT tools.    

 

Conclusion     

The traditional language pedagogy philosophies are relinquishing their grounds 

to more liberal, technology oriented, interactional and learner-centred 

perspectives particularly in the COVID-19 era. It is then imperative for 

language teachers just like in the biblical parable of the paralytic man at the pool 

of Bethesda to jump in and be healed of language pedagogy paralysis or remain 

unyielding to the trends and become obsolete and irrelevant.    
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