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ABSTRACT   

This study was on Impact Teachers’ Quality on Students’ Academic 

Performance in Secondary Schools in North-Central Zone, Nigeria. The study 

has two objectives which are; find out the Impact Teachers’ Quality of 

Classroom Control and human relationship on Students Academic Performance 

in Secondary Schools in North-Central Zone, Nigeria. In line with these 

objectives, two research questions, two null hypotheses were formulated. 

Related literatures were reviewed. Descriptive research design was adopted for 

the study, a total of 380 respondents were sampled from the total population of 

46077, through the use of research advisor (2006). A structured questionnaire 

designed on 5 point likert scale was used to collect data from the respondents. 

The data collected were presented in table and were analyzed using weighted 

of 3.0. The two null hypotheses were tested using One Way Analysis of Variance 

(ANOVA) at 0.05 alpha levels of significance. Findings of the study were; 

Teachers’ effective classroom control created enabling environment for 

effective curriculum implementation leading to improved students’ academic 

performance and Teachers’ human relationship with students served a 

regulatory function for the development of emotional, behavioral, and 

academic skills and further sharpened their behaviour towards their study in 

secondary schools  in North-Central Zone, Nigeria. It was recommended that: 

Class teachers should establish workable classroom rules and procedures that 

are peculiar to their school and the students in order to have effective classroom 
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control and that Every teacher should establish good human relationship 

between him and his or her colleague and between him and his students within 

the school setting, this will pave way for smooth and mutual relationship 

between teachers, students and the school management. The study concluded 

that Teachers’ quality of classroom control and good human relationship is a 

potent tool for determining students’ academic performance in secondary 

schools in North Central Zone Nigeria. Teacher quality is therefore a panacea 

to students poor performance if given due attention. 

 

Keywords: Impact, Teachers’ Quality, Classroom Control and Human 

Relationships and Students’ Academic Performance 

 

Introduction 

Teachers are crucial inputs of an educational system. The teacher is an all 

importance single factor in the process of the teaching and learning.  Education 

system is believed to have capacity to promote rapid and directed social and 

economic change therefore we should be concerned with who teaches in our 

schools. Since no education system can rise above the quality of its teachers, an 

educator must first be educated and trained. There is therefore widespread 

interest in developing a functional and more workable fit between teacher-

training programme and the complexities and demands of teaching (Balogun, 

2008) 

A teacher is therefore viewed as a trained individual who uses his knowledge, 

skills and expertise to erupt behavioural change in learners. He uses his 

knowledge of child psychology to redirect the perception, competence, 

knowledge and skills of the learners to a positive learning behaviour that is 

desirable and acceptable in the society. According Jumare (2018) a teacher is a 

trained and certified person who is saddled with the responsibilities of changing 

pupils and students’ behaviours positively. Teacher quality is viewed as 

comprising the training and the attributes of the teacher. From another 

perspective, teacher quality is considered to include the training and continuous 

professional development of the teacher, student’s outcome and the working 

environment in which the teacher operates including learning resources and 
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other support the teacher receives including school management/ leadership and 

teacher remuneration. 

There are some qualities that should be inherent of a good school teacher such 

as, classroom organization, human relationships, communication skills, 

classroom control, working experience, mastery of subject of matter among 

others. After students’ characteristics such as home background, it is teacher 

characteristics that arguably have the greatest influence on student outcomes. 

Research from various contexts indicated that having an effective teacher 

matters most in students success story (Mohammed and Yusuf, 2015). 

The main thrust of this study is to investigate the Impact of Teacher’s Quality 

of Classroom Control and Human Relationship on the Academic Performance 

of Secondary Schools Students in North-Central Zones, Nigeria. Issues 

affecting education in Nigeria and secondary education in particular are 

inadequate teacher professional development and motivation. It is believed that 

the government of Nigeria has not done enough to professionally develop and 

motivate teachers such that will lead to their commitment towards optimal 

productivity. Consequently, teaching is seen as a job that “does not pay”. It is 

sad to bemoan the fact that nowadays most NCE teachers are disappointingly 

incompetent even in those subjects they are said to have specialized in. it is also 

on record that many teachers’ does not skills of classroom management and that 

absence of adequate and continuous training for teachers and principals on 

classroom management affected students’ academic achievement. Teachers in 

secondary schools in North Central Education Zones, Nigeria are therefore not 

exempted from the crisis of low teacher quality. 

A critical look at the crop of teachers occupying secondary schools in North 

Central Zone and coupled with interaction the researcher had with some 

teachers and other stakeholders; it was established that there exist problems of 

classroom control, teachers poor human relationship with both students and 

teachers, a lot of unqualified teachers, teachers with little knowledge of their 

subject matter, among others. Unfortunately, most teachers in North-Central 

Zone are not immune from this crisis. This has led to abysmal instructional 

delivery and has significantly affected the academic performance of students 

negatively. This study is apt because the findings will assist principals in 

organizing and coordinating teachers and will make parents investment in 
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education rewarding. Indeed, it will further provided synergy on the best way 

to improve teachers’ quality and enhanced instructional delivery on the 

following sub-headings: 

 

Impact of teachers’ Quality of Classroom Control on Students’ Academic 

Performance in Secondary Schools in North-Central Zone, Nigeria 

Great instructional skills won't matter if students in the classroom are 

disengaged or out of control. Both novice and experienced teachers consider 

classroom control to be a high priority and an area of concern Sokal, Smith, and 

Mowat (2013). Teachers learn “tricks of the trade” from such sources as 

watching other teachers, reading about the topic, and reflecting on what is 

occurring in their classrooms. While mastering effective classroom control 

techniques takes work, effective teachers make classroom control look easy. 

When an effective teacher is in the driver's seat, one knows that a preventative, 

proactive, positive approach is in place to ensure that learning is on course. 

The classroom environment is influenced by the guidelines established for its 

operation, its users and its physical elements. Teachers often have little control 

over issues such as temperature and leaky ceilings, but they greatly influence 

the operation of their classrooms. Effective teachers expertly control and 

organize the classroom and expect their students to contribute in a positive and 

productive manner. Effective teachers take time in the beginning of the year and 

especially on the first day of school to establish classroom management, 

classroom organization, and expectations for student behavior (Emmer, 

Evertson, and Worsham, 2003). 

Effective teachers create focused and nurturing classrooms that result in 

increased students learning Marzano (2003); Shellard and Protheroe, (2000). 

These teachers teach and rehearse rules and procedures with students, anticipate 

students' needs, possess a plan to orient new students, and offer clear 

instructions to students McLeod (2003). They use a minimum number of rules 

to ensure safety and productive interaction in the classroom, and they rely on 

routines to maintain a smoothly running classroom McLeod (2003). In fact, it 

has been noted that classroom control skills are essential in a classroom for a 

teacher to get anything done. In some ways, classroom control is like salt in a 
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recipe; when it is present it is not noticed, but when it is missing, diners will ask 

for it. 

Effective teachers have a minimum number of classroom rules, which tend to 

focus on expectations of how to act towards one another, maintain a safe 

environment, and participate in learning Marzano (2003); McLeod (2003); 

Thompson (2002). These teachers offer clear explanations of the rules, model 

the rules, rehearse the expectations with students, and provide students with 

opportunities to be successful in meeting the expectations. This enables the 

teacher to have total control of the classroom situation. There is no magic 

number of rules that govern a classroom; rather, it is the clear establishment of 

fair, reasonable, enforceable, and consistently applied rules that makes a 

difference in classroom control.  

 

Benefits of Classroom Control in Secondary Schools 

1. Safety: If a teacher has control of her classroom, it is less likely that a fight 

will break out or violence will occur. By establishing clear and consistent 

standards of behavior teachers can ensure that their classes are organized 

and productive, and that students do not have the opportunity to engage in 

fights or inflict harm on another student. Additionally, by punishing students 

who name call or are disrespectful to others, teachers reduce the likelihood 

that verbal conflicts will escalate and become physical. 

2. Positive Class Environment Building: Students work more productively 

and share more openly, when there is a positive classroom environment. 

Through behavior management, teachers can create an atmosphere of 

mutual respect in which all classroom participants feel safe to share their 

options without risk of censure. Without classroom management, students 

will likely feel that they are not free to speak their mind or participate, as 

their peers may make them feel unwelcome or unworthy. 

3. More Teaching Time: Time spent dealing with continuous behavioral 

interruptions is time taken away from teaching. By setting up clear behavior 

expectations and consequences at the beginning of the year, teachers can 

create a fluid and productive class in which time is spent engaging in 

educational activities, not responding to student misbehaviors. 
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4. Relationship Building: Through effective classroom control, teachers can 

build healthy and mutually respectful relationships with their students and 

allow students to build these positive relationships with their peers. Effective 

classroom control ensures that students interact appropriately, allowing them 

to create and strengthen relationships. 

 

Impact of Teachers’ Quality of Human Relation on Students’ Academic 

Performance in Secondary Schools, North-Central Education Zone, 

Nigeria 

A good and supportive relationship is needed to create safe environments and 

give students confidence to work without pressure and become motivated to 

learn. Specifically, when students are exposed to positive emotional stimuli, 

they are better able to recall newly learned information Nielson and Lorber 

(2009). Students feel motivated and stimulated to learn and actively collaborate 

with the teachers when the classroom is running in a safe and supportive 

environment. Thus, the teacher’s role is vital to the effect of the language 

learning. The relationship between teachers and students affects the quality of 

students’ motivation to learn and classroom learning experiences. According to 

Davis (2003), Operating as socializing agents, teachers can influence students’ 

social and intellectual experiences via their abilities to instill values in children 

such as the motivation to learn; by providing classroom contexts that stimulate 

students’ motivation and learning; by addressing students’ need to belong and 

by serving a regulatory function for the development of emotional, behavioral 

and academic skills. 

By having a good relationship with students, teachers offer them the chance to 

be motivated and feel engaged in the learning process. Students will be engaged 

actively in the learning instead of being passive learners. It is important to have 

a teacher who cares for their students’ needs and strengths, and who holds a 

supportive relationship with their students, giving them the same chances and 

opportunities to participate in the learning process. These opportunities make 

students feel comfortable and free to interact in the classroom and improve their 

academic skills.  

A teacher who cares about his students transmits knowledge affectively and has 

a good interaction with them. In addition he/she also provides the students the 
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opportunity to create an emotional link. Allen, Gregory, Mikami, Lun, Hamre 

and Pianta (2013) suggested that improving the quality of teacher-student 

interactions within the classroom depends upon a solid understanding of the 

nature of effective teaching for adolescents. Allen et al, (2013) cited Pressley 

(2003) who studied a number of descriptions of classroom environments or 

quality teaching discussed in the educational and developmental literatures 

listing factors likely to be related to student learning. Allen also notes that 

Hamre and Pianta developed an assessment approach that organizes features of 

teacher-student interactions into three major domains: Emotional supports, 

Classroom organization, and Instructional supports. 

The Emotional link makes the students feel comfortable in front of the teacher 

and class, which is essential to the student’s success or failure. Classroom 

organization is the way teachers manage the classroom in order to achieve 

several goals, first of all classroom goals, which encompasses the way teachers 

physically arrange the classroom for learning. Instructional supports are 

important to help teachers to provide the best strategies, support which will 

better help them to differentiate instruction and meet all students’ needs and 

promote their engagement in the learning process. 

Weber, Martin and Cayanus (2005) in Mazer (2013) found that when students 

consider their classroom work to be meaningful, have the opportunity to 

demonstrate their competence, and believe their input is vital to the course, they 

are motivated to communicate with their instructors for relational, functional 

and participatory reasons. Interested and involved students learn better. 

Students with high interest perceive a content area to be important, they are 

active and involved in the subject and feel knowledgeable in the subject matter. 

Normally, teachers have important roles and have effect on students. Students’ 

successes and failures can be directly linked or attributed to a teacher’s 

effectiveness and how he or she leads and manages his or her classroom and 

how he or she communicates and motivates students to learn. When students 

have supportive relationships with their teacher, they feel more motivated and 

engaged in the learning process. A caring teacher tries to create a good 

classroom environment is the one who students will respond to and the students 

will be more able to learn. 
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Teacher beliefs, behaviors and actions also affect teacher-student relationships. 

A considerable body of research indicated that teachers who hold high 

expectations of students in terms of their levels of achievement and their social 

behaviors in the classroom can affect students motivation and engagement 

National Research Council (2004). Students need the confidence and 

motivation to learn, which can be stimulated by the relationship they hold with 

their teachers. Students also perform well when they feel that the teacher is 

passionate about what they are teaching and pass security and confidence to the 

students. 

Students’ ability to connect with their teachers is one attribute that can make a 

great difference in students’ learning achievement. Pianta (1999) defines the 

student-teacher relationship, as emotions-based experiences that emerge out of 

teachers’ on-going interactions with their students. When students feel that their 

teachers are supportive, trustworthy people, they tend to create a connection 

with their teacher and start to see their teachers as someone who is there to 

protect them and give them all the chance to enhance their learning and in the 

same time behave well. When social and psychological relationships with 

students are established it creates a positive relationship and also promotes 

social development and self-esteem among students.  

Classroom communication climate is dependent largely on whether students 

consider their instructors to communicate with them in either a supportive or a 

defensive manner Darling and Civikly cited in Myers (2012) supported this 

finding by saying that “When instructors communicate with their students in a 

supportive manner, they establish a classroom climate in which communication 

is efficient and characterized by few distortions, effective listening behaviors 

and clear message transmission. In contrast Rosenfeld cited in Myers (2012) 

stated that when instructors communicate with their students in a defensive 

manner, they establish a classroom climate in which students feel threatened 

and react by engaging in resistance, rebellion and defiance cited in (Myers, 

2012). 

 

Objectives of the Study 

The following are objectives of the study 
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1. Determine the Impact of Teachers’ Quality of Classroom Control on 

Students’ Academic Performance  in Secondary Schools in North-

Central Zone, Nigeria 

2. Ascertain the Impact of Teachers’ Quality of Human Relationships on 

Students’ Academic Performance in Secondary Schools in North-

Central  Zones, Nigeria 

 

Research Questions 

The following are research questions of the study 

1. Does Teachers’ Quality of Classroom Control improve Students’ 

Academic Performance in Secondary Schools in North Central Zone, 

Nigeria? 

2. In what ways does Teachers’ Quality of Human Relationships improves 

Students Academic Performance in Secondary Schools in North Central 

Zone, Nigeria? 

 

Research Hypotheses 

The following are research questions of the study 

1. There is no significant difference in the opinions of Respondents on the 

Impact of Teachers’ Quality of Classroom Control on Students 

Academic Performance in Secondary Schools in North Central, Zone, 

Nigeria. 

2. There is no significant difference in the opinions of Respondents on the 

Impact of Teachers’ Quality of human relationship on Students 

Academic Performance of Secondary Schools in North Central Zone, 

Nigeria. 

 

Research Methodology 

This study is a descriptive survey research. It is a descriptive survey research 

because it is based principally on the views of the respondents in the population 

of study. The research design permits the gathering of information through the 

use of questionnaire and/or interview from a population based on appropriate 

sampling techniques. This research therefore used self structured questionnaire 

to solicit responses from the respondents. This agreed with the opinion of 
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Mustapha (2000) that survey research is a technique in research where the 

desired characteristic of a given population is systematically examined. 

 

Population of the Study 

The population of the study comprised of all the principals, teachers and 

supervisors in all the public secondary schools in North Central States. 

However, the North Central States is made up of six states namely, Kogi, Benue, 

Kwara, Nasarawa, Plateau, Niger including FCT Abuja. The total population of 

the study is therefore 46077. 

 

Table 1 Distribution of the Population of the Study 

Table 1: Population of the study 

Source: Federal Ministry of Education, Abuja, Nigeria (2019) 

 

Sample and Sampling Technique 

The sample size is 381 respondents, which comprise of 230 teachers, 90 

principals and 60 supervisors. Research advisor table (2006) was relied upon to 

determine the sample size of the study. Thus, from the research advisor table, a 

population of 40,000 to 50,000 has a corresponding sample size of 381. Since 

the population of the study is 45,426 which is within the limit set by the research 

advisor, the sample size of 381 was therefore chosen for the study. The 

researcher chooses proportionate sampling technique which gave the researcher 

S/N State Principals Teachers Supervisor Total 

 

1 Kogi 366 6032 896 7294 

2 Benue 303 4145 1201 5649 

3 Niger 250 5223 1112 6585 

4 Kwara 333 7025 1213 8571 

5 Plateau 301 6585 1321 8207 

6 Nasarawa 202 4485 965 5652 

7  FCT Abuja 62 3999 58 4119 

 

 Total 1817 37494 6766 46077 
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the opportunity to select a sample size based on the respective population of 

each state.  

 

Table 2: Distribution of the Sample of the Study 

Source: Researchers field work (2019)  

 

Instrumentation 

The instrument for data collection was primarily questionnaire developed by 

the researcher. The questionnaire, entitled Assessment of Teacher Quality on 

Academic Performance of Secondary School Students’ Questionnaire 

(ATQAPSSQ) was meant to elicit information from principal, teachers and 

supervisors. The questionnaire which was a self-designed one consists of three 

sections, A, B and C with 20 item statement was used for this study. The likert 

scale rating of strongly agree (SA), disagree (D), and undecided (U) were used 

to obtain raw data from the respondents. 

 

Method for Data Analysis 

The data collected through the questionnaire was analyzed using the Statistical 

Package for Social Sciences (SPSS). Descriptive statistics frequency and simple 

percentage was used to analyze the bio-data of the respondents, while weighted 

mean of 3.0 was used to analyse responses of the respondents to the research 

questions. However, inferential statistics of the F-test One –Way Analysis of 

Variance (ANOVA) at 0.05 levels of significant was used to test the two (2) 

S/N State Principals Teachers Supervisors Total 

1      Kogi 13 35 8 56 

2      Benue 13 26 10 49 

3      Niger 13 35 8 56 

4      Kwara 13 42 12 67 

5      plateau 13 38 11 62 

6    Nasarawa 13 30 7 50 

7  FCT Abuja 12 24 5 41  
     Total 90 230 60 380 
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postulated hypotheses of the study in order to determine whether or not to retain 

the respective null hypotheses.  

 

Data Presentation and Analysis 

In answering research questions, a score of 3.0 and above was set as the 

benchmark for agree. In the test of null hypotheses, one way analysis of variance 

(ANOVA) was used to determine the homogeneity of the responses given by 

the respondents (principal, teachers and supervisor) at 0.05 levels of 

significance. The test of hypotheses was carried out using one way Analysis of 

variance (ANOVA). This was determined at 0.05 level of significant and 

statistical package for social sciences (SPSS) was used to analyze the data.  

 

Test of Hypotheses 

The Null Hypothesis one was tested using One Way Analysis of Variance 

(ANOVA) 

H01: There is no significant difference in the opinions of Respondents on the 

Impact of Teachers’ Quality of Classroom Organization on Students’ Academic 

Performance in Secondary Schools in North Central Zone, Nigeria. 

 

Table 3: Summary of Analysis of Variance (ANOVA) on the opinions of 

respondents on Impact of Teachers’ Classroom Control on Students’ 

Academic Performance in Secondary Schools in North Central Zone, 

Nigeria  

Status  Sum of Squares Df Mean Square F Sig. 

Between Groups 0.116 3 0.058  

1.067 

 

 0.345 

Within Groups 20.483 377 0.054   

Total 20.599 379    

 

From table 3, the F-value is 1.067 and the P-value is 0.345 at 0.05level of 

significance. Since the p-value is greater than the level of significance set for 

study (0.05) the hypothesis was therefore retained. Thus, there was no 

significance difference in the opinions of respondents on impact of Teachers’ 
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Classroom Control on Students’ Academic Performance in Secondary Schools 

in North Central Zone, Nigeria. 

The Null Hypothesis two was tested using One Way Analysis of Variance 

(ANOVA) 

H02: There is no significant difference in the opinions of Respondents on the 

Impact of Teachers’ Quality of Working Experience on Students Academic 

Performance in Secondary Schools in North Central Zone, Nigeria. 

 

Table 4: Summary of Analysis of Variance (ANOVA) on the opinions of 

respondents on Impact of Teachers’ Human Relationship on Students’ 

Academic Performance in Secondary Schools in North Central Zone, 

Nigeria  

Status  Sum of 

Squares 

Df Mean 

Square 

F Sig. 

Between 

Groups 

5.012 3 2.506 1.883  

0.154 

Within 

Groups  

501.845 377 1.331   

Total 506.858 379    

 

From table 4, the F-value is 1.883 and the P-value is 0.134 at 0.05 levels of 

significance. Since the p-value is greater than the level of significance set for 

study (0.05), the hypothesis was therefore retained. Thus, there was no 

significance difference in the opinions of Respondents on impact of Teachers’ 

Human Relationship on Students Academic Performance in Secondary Schools 

in North Central Zone, Nigeria. 

 

Findings: 

1. Teachers’ effective classroom control created enabling environment for 

effective curriculum implementation leading to improved students’ 

academic performance in secondary schools in North-Central Zone, 

Nigeria. This was supported by the aggregate mean of 3.8 obtained from 

the response of respondents and computed probability of 0.345 at 0.05 

levels of significance. 
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2. Teachers’ human relationship with students served a regulatory function 

for the development of emotional, behavioral, and academic skills and 

further sharpened their behaviour towards their study in secondary 

schools in North-Central Zone, Nigeria. This was supported by the 

aggregate mean of 4.0 obtained from the response of respondents and 

computed probability of 0.154 at 0.05 levels of significance. 

 

Discussions of the Findings 

This study was able to establish that; Teachers’ effective classroom control 

creates enabling environment for effective curriculum implementation leading 

to improve students’ academic performance in secondary schools in North-

Central Zone, Nigeria. This was supported by the aggregate mean of 3.8 

obtained from the response of respondents and computed probability of 0.345 

which is more than 0.05 levels of significance. This therefore shows that the use 

of classroom rules contributes to students’ academic performance and the use 

of classroom procedures improves student students’ academic performance. 

This assertion is however in conflict with the findings of Benjamin and 

Femodein (2018) that there was a negative and low relationship between teacher 

classroom discipline and academic performance of pupils in basic science and 

technology in primary schools. 

This study was able to establish that; Teachers’ human relationship with 

students served a regulatory function for the development of emotional, 

behavioral, and academic skills. This sharpened their behaviour towards their 

study and enhances their intellectual experiences in secondary schools in North-

Central Zone, Nigeria. This was supported by the aggregate mean of 4.0 

obtained from the response of respondents and computed probability of 0.154 

which is more than 0.05 levels of significance. This shows that through teacher-

student relationship, the right value is instilled in students and Teacher-student 

relationships improve students’ motivation to learning. This assertion is in 

conformity with the findings of Benjamin and Femodein (2018) that there was 

a positive and high relationship between teacher-pupils‟ relationship and 

academic performance of pupils in Basic Science and Technology in primary 

schools in Ekeremor local Government Area, Beyelsa State. 
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Conclusion 

Teacher quality is a potent tool for determining students’ academic 

performance. Classroom control has proven to serve as aid in guiding and 

directing students’ behaviours in the class. Similarly, the ways teachers relate 

with their students speak volume on how approachable they are to their students. 

On the basis of the findings it was concluded that majority of the respondent 

opined that teachers’ classroom control and effective human relationship were 

the teachers’ qualities that impacted most on students academic performance in 

secondary schools in North- Centre Zone, Nigeria.  

 

Recommendations 

1. Class teachers should establish workable classroom rules and procedures 

that are peculiar to their school and the students in order to have effective 

classroom control 

2. Every teacher should establish good human relationship between him 

and his or her colleague and between him and his students within the 

school setting, this will pave way for smooth and mutual relationship 

between teachers, students and the school management. 
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