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ABSTRACT: 
This study aims to explore the trajectory of entrepreneurial alumni from a 
prestigious Nigeriaschool of Business Administration. The main objectives are 
to explore the influence of role models and family support systems and to 
understand the role that the course plays in this process. The main findings 
were that entrepreneurial intention is an important variable, but has little 
immediate impact on entrepreneurial action; family support plays an 
important role in the decision to start a new business; Business 
Administration course does little to encourage the practice of 
entrepreneurship, even though it helps to identify opportunities and establish 
networks. 
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INTRODUCTION: 
 Over the past few years, entrepreneurial education has become a relevant 
area of research and public policy (Koslinska, 2011). In Nigeria,the issue is 
gaining prominence and according to the Global Entrepreneurship Monitor 
(GEM 2010, 2011), the country is among the emerging economies with more 
entrepreneurial activity in the world. The GEM report is derived from a non-
profit research project that aims to generate and publicize information about 
entrepreneurial activity worldwide. Conducted in more than 86 countries 
across five continents, and established as a reference and only source of 
information about entrepreneurship for researchers interested in the topic, 
GEM currently categorizes the world’s nations as follows: 

a) Countries driven by factors – low level of economic development: 
economies based on extraction and trading of resources; 

b) Countries driven by efficiency – emerging economies: economies 
oriented towards efficiency and scale industrial production, which 
constitute the main drivers of development; 
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c) Countries driven by innovation – economically developed countries: 
economies based on innovation. 

Brazil is among the countries driven by efficiency. 
According to Dornelas (2008), the regular assistance of institutions such as 
SEBRAE and the Federal Government, as well as entrepreneurial education in 
universities, have contributed to the increase in the number of entrepreneurs 
in Brazil. 
College courses have included entrepreneurship classes in their curricula and 
the number of studies on the theme is increasing. When it comes to 
entrepreneurial intention amongst Nigerian college students, 60% say they 
are considering opening their own businesses (Melhado & Miller, 2012). 
According to Rizza and Varum (2011), the number of scientific publications 
about entrepreneurial education had risen more than 300% by 2010, when 
compared to the year 2000, and almost 20% of the research had been 
conducted in Europe. 
Considering the GEM classification, most scientific research about 
entrepreneurial education has been conducted in countries driven by 
innovation, such as: Australia, Finland, Germany, the United States, Holland, 
Spain, the United Kingdom, among others. Unfortunately, given the difficulty 
to follow-up with a specific group, the focus of the research, many of the 
findings in this area tend to identify entrepreneurial intention only, without 
stating if participants have in fact become entrepreneurs, in what fields, how 
long it took them to start the business, and what was the role of education in 
their decision to become entrepreneurs in the first place, among other 
variables.From a prestigious Nigerian Business Administration school, in 
order to understand the transformation of their entrepreneurial intentions, 
from the time they were undergraduate students until the present. The study 
analyzes the average time it takes the students to open their own businesses 
following graduation, what kind of businesses are opened, the sources of 
financing used, their family support systems and, especially, what role does 
the university play, not only as a source of knowledge, but as a place where 
the students form a network of relationships that can play a decisive role in 
the success of their businesses. 
The relevance of this research lies in the possibility of understanding, from 
the point of view of the alumni as well as experts, how do students navigate 
the uncertain waters of entrepreneurship, and whether educational 
institutions have been able to offer them practical and theoretical support. It 
can also, subsequently, serve as a basis so that the school in question can 
observe, in the next few years, how the teaching and encouraging of 
entrepreneurship has intensified. Other schools can also use it for 
comparative purposes. 
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The research is relevant, as well, as a contribution to this recently carved and 
as of yet unexplored field of academic knowledge, especially in countries 
classified as driven by efficiency 
 
RESEARCH OBJECTIVES 
This research aims to understand how entrepreneurial intention becomes 
action, in regards to Business Administration alumni, as well as the role 
played by the BA course in this process, and its contribution to the 
implementation and growth of the businesses in question. Given the fact that 
the entrepreneurial process is complex and influenced by many variables, this 
research also shines a light on how other factors, such as role models and 
family support systems, can influence the decision to become an 
entrepreneur. 
 
LITERATURE REVIEW 
The literature review for the elaboration of the theoretical picture is divided 
into two main blocks: entrepreneurial process and entrepreneurial education. 
 
Entrepreneurial Process 
It is no simple task to determine the factors that drive entrepreneurship. 
Reductionist explanations, which have attributed certain personal 
characteristics to a so-called “entrepreneurial profile”, have done more to hide 
truths than present an accurate picture of the factors that form an 
entrepreneur. Studies in this field have investigated how factors related to 
education, personal values, age, professional history, role models, as well as 
moral and professional support networks, have contributed to the career and 
success of the entrepreneur (Hisrich, 2008). 
It seems clear that education, even a technical one, contributes to 
entrepreneurship in the sense that it provides a larger realm of opportunity. 
Davidsson and Honig (2003) have shown, however, that even though 
education has a positive influence on the probability of a person identifying 
new opportunities, it does not determine whether or not these opportunities 
are explored. 
There is also a direct association between personal values and a career as an 
entrepreneur. Although in some aspects these values do not differ very much 
from those presented by managers/leaders of large institutions, 
entrepreneurs tend to strongly value autonomy, flexibility and a sense of 
opportunity (Hisrich, 2008). 
In terms of chronological age, most entrepreneurs begin their careers 
between the ages of 22 and 44. Hisrisch (2008) notes that while male 
entrepreneurs tend to start their first important business in their early 
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thirties, female entrepreneurs tend to do it more toward the middle of that 
decade. 
Professional history also plays a relevant role, positive or negative, in the 
decision to become an entrepreneur. On the one hand, factors related to job 
dissatisfaction, such as absence of challenge and lack of advancement 
opportunities, can lead to a level of frustration or boredom that pushes the 
professional towards an entrepreneurial career. On the other hand, 
motivational factors, such as a successful and predictable career, can 
discourage the professional from taking a chance on the almost always 
uncertain adventure of starting a business. Previous professional experience 
seems to be something on which entrepreneurs rely. Some studies show that 
90% of all new businesses created in the United States are based on the sector 
where the professional used to work, or on sectors directed related to the one 
where they have had previous experience, generally as an employee (Bygrave, 
1994). This is not surprising, since it is reasonable to assume that ideas 
(transformed into opportunities) are identified as a result of problems and 
needs that only someone who works in that specific field is able to detect. 
Several classic and contemporary authors have conducted studies on the 
entrepreneurial process. Below, four classic entrepreneurial process models 
are presented. These have served as the basis for the conceptual research 
model used in this study. 
Moore (1986) presented an entrepreneurial behavior model that took into 
consideration the effects of individual characteristics, as well as 
environmental, innovative and organizational aspects related to the 
entrepreneurial process (as shown in Figure 1, below). 
According to this model, the entrepreneurial process can be divided into three 
phases: innovation, implementation and growth. 
The innovation phase is the moment in which the entrepreneur generates and 
selects ideas for new goods and services. In the implementation phase, the 
selected idea is put into practice; and the growth phase is related to the 
success of the business. 
To the author, each phase is influenced by individual and environmental 
characteristics 
Another well-known model from entrepreneurial literature is the one created 
by Gartner (1985), which presents a generic, but extremely appealing picture, 
due to its simplicity, clarity and explanatory power (Moroz & Hindle, 2012). 
This model is presented on Figure 2, below. 
The Gartner model (1985) is similar to the model introduced by Moore 
(1986), since it presents individual, environmental, organizational and 
process characteristics as pillars for the creation of new businesses. 
A few years later, a new approach to the study of the entrepreneurial process 
was presented: the effectuation theory, introduced by Sarasvathy (2001, 
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2006). Here the author proposes a combination of “learning while doing” and 
the practice of trial and error. 
The theory is based on four pillars: bearable losses, strategic alliances, 
exploration of possibilities and unpredictable future. 
The Figure 3 shows the author’s theoretical model. What’s new in this model 
is the way of presenting the entrepreneurial process as decisions based more 
on the circumstances of the moment than on plans and predictions. 
Finally, the last model selected for the purpose of this study is the one by 
Shane (2003), which divided the entrepreneurial process into two fields: the 
environmental point of view and the individual point of view. According to the 
author, the entrepreneurial process goes through the following stages: the 
existence of opportunities, the discovery of opportunities, and the exploration 
of opportunities (leading to the acquisition of resources, strategy, 
organization and eventual performance). 
It can be seen that the four models presented, even though created at different 
times, have several points in common 
 

Entrepreneurial Education 
The teaching of entrepreneurship began at Harvard Business School, in the 
United States, in 1947 (Katz, 2003), and since then many other universities 
have started to offer entrepreneurship in their courses. 
According to studies conducted by Duratko (2005) and Solomon, Duffy and 
Tarabishy (2002), more than one thousand teaching institutions offer 
entrepreneurship courses in the USA. Considering that these studies were 
published almost a decade ago, that number is probably even higher now. 
Shepherd and Douglas (1997) define entrepreneurial educational as the act 
of combining information from functional disciplines with external factors, in 
an environment of uncertainty, while having the ability to envision a path for 
new businesses. Entrepreneurial education must be designed with creative 
strategies, innovative tactics, understanding of tendencies and leadership 
through unknown paths, instilling and improving on such skills. 
To Franco, Haase and Lautenschlager (2010), as well as Neck and Greene 
(2011), the main objectives of entrepreneurial education in universities are: 

a) Strengthening the students’ understanding of business concepts and of 
the contributions of small and mid-sized companies to the economy; 

b) Developing the entrepreneurial spirit within students;  
c) Motivating students to become entrepreneurs;  
d) Providing students with business concepts and competencies that are 

relevant to the formation and development of new businesses;  
e) Providing favorable conditions for students to become entrepreneurs. 

In Brazil, the emphasis currently given to entrepreneurship in the academic 
and professional fields is also significant. In colleges and universities, the 
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teaching of entrepreneurship has become commonplace for Brazilian 
students. 
However, even though Brazil has a high number of entrepreneurship 
initiatives when compared to the rest of the world, most Brazilian universities 
only offer their students disciplines such as Introduction to Entrepreneurship 
(93,8%), and/or Creativity and Innovation (50%), while, in the rest of the 
world, institutions provide more depth, also offering disciplines such as 
Creating a New Business (41%) (Winkel, Vanevenhoven, Drago, & Clements, 
2011). 
The Table 1 shows the percentage of entrepreneurship courses or disciplines 
offered in Brazilian universities in comparison to universities located 
throughout the world. 
Another area in which there is no consensus among researchers is the 
elaboration of business plans. While most educators use the study and 
elaboration of business plans to teach entrepreneurship, many researchers 
believe that doing so is not important to the success of new businesses (Bhide, 
2000). In a study conducted to measure the relation between the preparation 
of a business plan and the success of the company, Lange, Bygrave, Mollov, 
Pearlmutter and Singh (2007) did not identify connections that would 
indicate that a business plan influences the success of the business. 
A point of concern is that despite the fact that 60% of Nigerian college 
students have the intention of opening their own businesses, only a small 
portion of these potential entrepreneurs actually prepares to become one 
(Melhado & Miller, 2012). 
Even with the growing supply and demand for entrepreneurial courses, there 
are few studies that aim to analyze whether or not these courses are reaching 
the goal of fostering entrepreneurial behavior in students. 
 
RESEARCH MODEL 
The conceptual model of the present study, shown in Figure 4, below, has a 
few points in common with the reference models discussed previously, and 
has served as a basis for the questionnaire given to the alumni and the issues 
proposed during the table discussions. 
Inspired by the Moore model (1986), but combining elements from the other 
models presented, this model assumes that the political, economic and social 
conditions of the external environment will always favorably or unfavorably 
influence entrepreneurial intention and action. Personal, family, contextual 
and educational factors influence separate phases – such as intention, opening 
of the business, and implementation and growth – in different ways. In the 
intention stage, the desire to control one’s own destiny, the context and the 
identification of opportunities are important influencing factors. During the 
opening of the business stage, factors such as predisposition to take risks, 
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counseling and family resources, as well as eventual viability studies (those 
being complete business plans or not) can play an important role on whether 
or not the business is actually opened. The implementation and growth phase, 
on the other hand, can be influenced by the selected business model itself, at 
the moment of identification of the opportunity and in the eventual viability 
studies, as well as by other factors related to counseling, entrepreneurial and 
management education, and networks of relationships formed during the 
university years. Figure 4 summarizes these entrepreneurial influences. 
 
METHODOLOGY 
In order to reach the research objective, a mix methodology was used, in 
which quantitative techniques were employed in combination with 
qualitative method procedures, so that, as Creswell (2007) noted, the results 
from one method can corroborate the ones from the other. 
In the quantitative phase of the study, the designed questionnaire was sent to 
eight groups of alumni, who have graduated in the first and second semesters 
of 1996, 1998, 1999 and 2003. The database was obtained in the Internship 
and Professional Placement department of the institution, which began to 
update the e-mail data of most of these former students in 2007. The complete 
list contained 761 names, of which 99 participated in the survey. However, 
only the 95 alumni that answered the questionnaire in full were considered in 
the study. 
The questionnaire was elaborated online, using the SurveyMonkey platform. 
A type of programming was used so that the participants were identified when 
they answered the survey and there was no chance that the same respondent 
would complete the form more than once. The questionnaire was built so that 
by answering Question 3 with “I have not started a business yet”, the 
participant would be automatically directed to Question 8. Thus, we were able 
to determine, among alumni that had become entrepreneurs, which were the 
main characteristics of their businesses and what role did support systems 
played in the opening of said businesses, while, at the same time, comparing 
the perceptions of entrepreneurs and nonentrepreneurs about the role of 
education in their subsequent professional decisions. 
 
Characterization of the Quantitative Sample 
Of all the questionnaires sent, 35% went to female alumni and 65% to male 
ones. Of the 95 valid responses, 24% came from females and 76% from male 
former students  
When it comes to the year of graduation, more than 80% of all valid responses 
came from students who have graduated more than 12 years ago, meaning, 
before 1999 
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Qualitative Survey 
The qualitative data collection was conducted through table discussions with 
entrepreneurial alumni, who have graduated between three and fifteen years 
ago, in order to enrich the analysis of how time may have altered their 
perception of how each factor influenced them to become entrepreneurs. The 
selection of former students to participate in the discussions followed the 
criteria below: 

a) Alumni from the institution in question;  
b) Entrepreneurs with at least one business which constitutes an 

innovation in product, market, technology or business model;  
c) The business had to have been opened at least two years before. 

 
Four entrepreneurs who fit the criteria were selected for the table 
discussions, where questions were presented to the participants, who would 
answer them according to their perception. There was no need to build a 
consensus between the entrepreneurs; the answers given by one participant 
were complemented by the others, who would add their thoughts, agreeing or 
disagreeing, until the issue was thought to have been exhausted. The meeting 
lasted about two hours and aimed to deepen the understanding of the issues 
discussed in the study through open-ended questions. 
The main issues discussed during the meeting were:  

➢ While studying Business Administration, did you have the intention of 
opening a business?  

➢ How have the course’s disciplines helped you in the development of 
your business? 

➢ Did you elaborate a business plan? 
➢ What is the importance of family in the entrepreneurial process? 
➢ What was your entrepreneurial path like?  
➢ What role did the Business Administration course play in you 

entrepreneurial education 
 
RESULTS ANALYSIS 
Among all valid responses, 47% of alumni have opened at least one business 
since starting college. Of these 47%, the majority (52%) started a business up 
until five years after graduation. 
These numbers may indicate that a large portion of students with propensity 
for entrepreneurship tends to turn it into action within the first few years 
after graduation. Others tend to follow an executive career, even though, as 
will be seen below, entrepreneurial intention seems to grow, also within this 
group, a few years after graduation. It is possible that this decline in 
entrepreneurial activity is maintained until this group of non-entrepreneurs 
reaches retirement age, 25 to 30 years after graduation. After that, there can 
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be a new upward tendency in new businesses, due to lesser perspectives in 
corporate careers and collection of retirement funds. 
In the surveys conducted by the Global Entrepreneurship Monitor (GEM, 
2010, 2011), a distinction is made between entrepreneurs by necessity and 
entrepreneurs of opportunity. Given the fact that these phenomena are not 
mutually exclusive, meaning that a entrepreneur can see an opportunity but 
only decide to act due to a necessity, such as lack of prospects in the current 
job market, we have included in our alternatives an answer that allows the 
participant to mention both factors simultaneously. Given this group’s 
characteristics, a rate of entrepreneurship of opportunity higher than the 
national average was to be expected. The results show, in fact, 78% of 
entrepreneurship of opportunity, versus the national average of 67,71% in 
2010 and 68,7% in 2011. Considering the answer of those participants who 
cited both factors as contributors to their decision to start businesses, 
entrepreneurs of opportunities comprise 98% of all valid responses. 
 
Entrepreneurial Intention and Action 
In this part of the analysis, we focus on how these former students’ 
entrepreneurial intentions changed, from graduation up until now, and how 
the intention turned into action, with the opening of a new business. 
Were considered as having entrepreneurial intentions those participants who 
have answered “Completely agree” and “More agree than disagree” to 
Questions 1 (While studying Business Administration, you had the intention 
to start a business) and 2 (Currently, you have the intention to open a business 
or keep your current business). When the results are compared, it can be seen 
that entrepreneurial intention in former students has almost doubled since 
their graduation. 
This transformation is due, in large part, to a change in attitude from several 
respondents who did not have the intention to become entrepreneurs but are 
now considering that possibility. When we relate intention by the time of 
graduation to current levels of intention, we get the results presented on 
Table 2, as follows: 
Out of the 41 participants who manifested some entrepreneurial intention 
during university years, only one claims to no longer have the intention to 
open a business or keep a current one. On the other hand, more than half (21 
of 37) of those who say they did not have any entrepreneurial intention during 
college now claim to have such intention partially or completely. 
Further research analysis indicates that entrepreneurial intention is 
important, but not as decisive when it comes to the immediate action of 
opening a new business. Out of the 41 alumni that had some intention of 
creating their own businesses, only 11 have not yet started it, even though 
only one claims to have given up on the idea. On the other hand, the numbers 
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indicate that 24,3%, or 9 out of 37 former students who did not have 
entrepreneurial intentions, ended up creating their own businesses anyway. 
 
Entrepreneurial Activity 
Studies about the survival and mortality of companies in the city of São Paulo 
(SebraeSP, 2005) have indicated that most new businesses are in the 
commerce, industry and services segments. It is basically civil construction 
industry and commerce, housing and food services, road transportation, 
among other areas included in Question 3.3. Due to the fact that these are 
segments that are not difficult to get into, they also present higher mortality 
rates. When the results are analyzed, we can see that the businesses opened 
by the alumni sample are also concentrated on these traditional business 
areas. 
When analyzing the nine former students who have indicated the opening of 
businesses in other segments, a similar pattern emerges. They mention as the 
entrepreneurial activity of their main business: advertising agency, cake 
decoration, consulting, professional courses school, cosmetics, mobile phone 
solutions, restaurant, promotion and events agency, and billing services; 
many of which can be included in the segments presented on Figure 8. 
The fact that the alumni prize traditional segments does not mean that they 
have not sought to, in some way, differentiate their businesses. Despite the 
fact that a significant number of them (42%) has claimed that their business 
was not innovative, most believe to have achieved some sort of differentiation 
when it comes to one or more factors (product, market, technology or 
business model). 
In a survey about potential for innovation in first-time entrepreneurs 
conducted by the Global Entrepreneurship Monitor (GEM, 2006), more than 
half of all entrepreneurs who had started their businesses in the previous 42 
months in Brazil had a known product, strong competition, and used known 
technology. 
Another point that strengthens our premise that entrepreneurs learn on the 
job, is the number of businesses created by the alumni. Even though the 
researched group is relatively young, with ages ranging from 31 to 38 years 
old, about 65% of them has started more than one business since graduation. 
Even when it comes to young entrepreneurs, almost half of them are no longer 
micro business owners and 17% has reached at least the position of mid-sized 
business owner, with an annual gross income of more than R$ 16 million. 
 
Business Resources and Support System 
A factor that the proposed model considers relevant for entrepreneurial 
initiative is financial and moral support, as well as counseling, from family and 
friends. In relation to resources and sources of financing, the survey shows 
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that the vast majority of participants (73,3%) have started their businesses 
with their own resources, but many have also counted on family resources 
(26,7%). 
It can be said that family support has played an important role in the 
researched group’s initiative to become entrepreneurs. This becomes even 
clearer when close family members were entrepreneurs themselves. 
Approximately 65% of alumni entrepreneurs were encouraged by close 
relatives to start their own businesses. This number drops to 45% when the 
respondents had no entrepreneurs in the family. 
Generally, the alumni do not believe that they have received significant 
technical support from their families, especially among participants without 
relatives who are or have been entrepreneurs. When it comes to financial 
support, both those with and without entrepreneurs in their families have 
received some financial support during the opening of their businesses. 
 
Previous Experience and Elaboration of a Business Plan 
Previous experience in the sector seems to play an important role in the 
opening and growth of the business (Bygrave, 1994). Results found partially 
confirm this theory. In fact, a little over half of all entrepreneurs had previous 
experience in their business field. The study also shows that around 40% of 
alumni participants have completely or partially formulated a business plan 
before starting their businesses. This rate probably surpasses that of 
entrepreneurs in general, given the solid business background of the group in 
question. 
 
The Business Administration Degree and Entrepreneurial Education 
One final aspect analyzed by the study, and central to the research’s objective, 
was the role played by a Business Administration education in the 
participant’s decision to become entrepreneurs and how said education may 
have supported them in planning and implementing a business. Generally, the 
study found that the Business Administration course has not encouraged 
these former students to open their own businesses, although it has provided 
them with some level of support to identify opportunities, plan, implement 
and expand these businesses. Also, Table 14 shows that there is a more 
favorable perception on this issue among those who have become 
entrepreneurs than among those who have not. In total, more than 40% of 
participants recognize that contacts made during their college years have 
played an important role in the creation and expansion of their businesses. 
 
CONCLUSION 
The process that forms an entrepreneur is complex and influenced by many 
variables. This research reinforces the fact that even though the Business 
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Administration course may play a role in that regard, there are still several 
supporting factors that, combined, can be a lot more influential than a college 
education. We have observed that even entrepreneurial intention is dynamic, 
and can change considerably given the individual’s maturity and the place 
they are in their lives. If, on the one hand, almost all of those who had 
entrepreneurial intentions have maintained their purpose between 9 and 16 
years after graduation, on the other hand, many of those who did not think 
about becoming entrepreneurs started considering that possibility after the 
same period. 
There is a great distance between entrepreneurial intention and action. Many 
people who are not open to taking some level of risk can spend years wishing 
to become entrepreneurs without ever doing so. Our survey, however, 
indicates a relatively high level of conversion from intention into action: 75% 
of the alumni. It should also be considered that many who have not yet started 
their businesses maintain the intention to do so in the future. 
The reasons for that have not been analyzed, but it is reasonable to assume 
that dissatisfaction with their current jobs in particular and with the executive 
career in general may have something to do with it. 
This study has also allowed us to analyze the role played by entrepreneurial 
and nonentrepreneurial family members in the alumni’s decision to open 
their own businesses. We have observed that families indeed play a very 
important role when it comes to moral support and technical counseling, 
especially when they are entrepreneurs themselves. A statement made by an 
alumni participant highlights this issue 
[…] my course was entirely focused on forming executives for large 
multinational companies. Among those colleagues I still hear from, few have 
become entrepreneurs. I made the decision to become one because I was 
always encouraged to do so by my family. If it had been up to the school, 
certainly I would not have made this decision. (verbal information given by 
former student entrepreneur) 
Another former student agrees when it comes to the importance of family 
support, but believes that the school plays an important complementary role. 
In his words: 
[…] I have had the intention of becoming an entrepreneur since adolescence, 
because I have always admired my father, who owns his own business. 
Graduating from this school was an important step in my formation as a 
professional, due to the course, the faculty and especially the people I had the 
chance to know during that time. The school has also played a very important 
role in providing me with a network of relationships that has led me to have 
extremely valuable professional experiences. Thus, I was able to return to my 
hometown nine years later with a broad experience, more mature and 
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prepared to start my own business. (verbal information given by former 
student entrepreneur). 
Even though since the advent of Sarasvathy’s effectuation theory (Sarasvathy, 
2006) there has been a tendency by many specialists in the field to diminish 
the importance of elaborating a business plan, this research shows that, for 
this particular group of former Business Administration students, the 
elaboration of a business plan, even a partial one, seem to be a relatively 
common practice when opening a new business, even if some participants are 
skeptics about what they learned. In the words of one of them: 
[…] I think that these disciplines do not help at all and can even harm the 
initiative, since professors encourage students to search for answers to 
variables that cannot be assessed at that point, which makes the students very 
insecure”. (verbal information given by former student entrepreneur). 
Finally, it can be stated that the Business Administration course has played a 
lesser role in these students’ decision to become entrepreneurs. Many of them 
believe, however, that the change of focus towards entrepreneurship in the 
school is still very recent and that, currently, a larger emphasis on this area 
can probably be found. 
The present research, far from being conclusive, opens the possibility for new 
studies to be conducted within the same school, or for comparative studies to 
take place in different institutions, in order for us to fully comprehend the 
entrepreneurship phenomenon. Other variables, such as support from a study 
center, business incubators or accelerators, could also be added. 
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