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Abstract  

Entrepreneurship education in Nigeria can reduce the surging rate of 

unemployment among youth. Poverty amongst citizens occurs because the 

educational system itself fails to empower those executing it. Hence, there is 

the need to employ teaching strategies that will enhance entrepreneurship 

culture in youths, molding them into becoming job creators and not job 

seekers through gainful employment orchestrated by entrepreneurship skills. 

This study, investigated the attitude of selected southwest Nigerian populace 

towards facilitator-directed entrepreneurship instruction: an implication for 

youth unemployment and entrepreneurship skills. The study adopted pretest-

posttest, control group – quasi experimental design. 360 Nigerians were 

randomly selected from six entrepreneurship centers located in three 

southwest states of Nigeria. Five instruments used were: Attitude of Nigerians 

to Entrepreneurship Education Instruction Scale (r = 0.82). Operational 

Guides for Facilitator-directed Entrepreneurship Instruction (r = 0.81) and 

Conventional Instruction (r = 0.83). Two null hypotheses were tested at 0.05 

level of significance. Data were subjected to Analysis of Covariance. Treatment 

had a significant main effect on Attitude towards Nigerians’ entrepreneurship 

education (F(2,347) = 516.01, p<0.05). Gender did not have significant main 

effect on Attitude towards Nigerians’ entrepreneurship Education. It is 

recommended that for Nigerians, attitude will positively change towards 

entrepreneurship education, when facilitator-directed entrepreneurship 

instruction is used and encouraged in any entrepreneurship education centre. 
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Introduction 

Entrepreneurship which is now a global phenomenon has emerged as a field 

of study in schools, colleges and universities world over. Although 

entrepreneurs have existed and enriched life on the planet right through the 

ages, it is only recently that researches in the field of entrepreneurship have 

rekindled interest for a systematic study of the entrepreneurial processes and 

qualities. According to Gendron and Green (2004), the state of 

entrepreneurship has changed drastically over the past three decades. 

Entrepreneurial approaches are now a regular part of most discussions and 

entrepreneurs are recognised among business leaders around the world. The 

state of entrepreneurship education follows a similar pattern. Gendron and 

Green (2005) further add that the driving question is no longer whether 

entrepreneurship can or should be taught, but how to continuously improve 

its content and delivery to meet the needs of students who in this study are 

the artisans and civil servants.  

In addition, the encouragement of the ‘enterprise spirit’ among young people 

was designated by the European Union (EU 2002:10) as a pre-condition for 

success in employment, growth, competitiveness and innovation. 

Wales (2008) states that entrepreneurship is the practice of starting new 

organisations or revitalising mature ones, particularly new businesses 

generally in response to identified opportunities. Entrepreneurship ranges in 

scale from solo projects (including part-time entrepreneurs) to major 

undertakings creating many job opportunities. Furthermore, 

entrepreneurship refers to an individual’s ability to turn ideas into action. It 

includes creativity, innovation, risk taking as well as the ability to plan and 

manage projects in order to achieve objectives. This according to 

Wales(2008), supports everyone in day-to-day life at home and in society, 

makes employees more aware of the context of their work and better able to 

seize opportunities and provides a foundation for entrepreneurs establishing 

a social or commercial activity. In the opinions of Xiomara (2008) and New 

World Encyclopedia (2008), an entrepreneur is a person who undertakes and 

operates a new enterprise or venture and takes full responsibility for the 
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inherent risks involved and the outcome. Jimngang (2004) believes  the 

entrepreneur brings to light a differentiator, something unique which 

represents value in the eyes of the buyer or consumer. From the foregoing 

opinions, it could be summarized that an entrepreneur makes use of available 

opportunities to start a business in a new way or improve on an existing one 

and entrepreneurship is useful before and when in employment. Nigerian 

youths can therefore gain a lot on how to make a better living economically by 

being encouraged to have entrepreneurial mindset.  

Nnazor(2005) describes entrepreneurship education as that which aims to 

equip learners with skills, knowledge and dispositions that can help them 

develop or implement innovative social or business plans. Nnazor(2005) 

further states that it is education that proactively prepares learners for an 

unpredictable world which helps to overcome dependence or hopelessness, 

as well as stimulates the emergence of an enterprising culture that values 

creativity, flexibility, self-efficacy, self-employment and self-sufficiency. This 

is particularly important in the present day Nigeria where unemployment is 

the order of the day and job security for those in employment does not exist. 

North (2002) opines that entrepreneurship education trains young people to 

become job creators rather than job seekers. It is structured to bring about a 

change in the mindset of students that it is not always necessary to seek 

employment. Such a change will produce a vibrant and motivated youth 

population who will strive to achieve their potential and pursue the path of 

excellence. A.G. Steenekamp, S.P. van der Merwe & R. Athayde (2011) believe 

that young  people participating in entrepreneurial  programmes often have 

as their main objective the setting up of their own business, but acquiring the 

required knowledge and skills is a means to this end rather than a goal in itself 

Wales (2009) believes that teacher-directed instruction includes strategies 

that call for more student participation. The facilitator–directed strategy with 

student participation and conventional strategy were therefore used in this 

study. 

The study is based on the theory of planned behaviour by Ajzen (1991:2002) 

with the model integrating entrepreneurship training programme into the 

theory of planned behaviour. In this theory, the immediate antecedent of 

behaviour is the intention to perform a given behaviour.  An individual’s 

intention to perform a given behaviour is a central element in the theory of 

planned behaviour  According to Ajzen (1991) there are indications of how 
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hard people are willing to try and  the effort they are planning to exert, in 

order to put up the behaviour.  Generally speaking the stronger the intention, 

the more likely the behaviour will be carried out. 

Intentions to put up a certain behaviour can be predicted “with high accuracy” 

from “attitudes toward the behaviour”, “subjective norms” and “perceived 

behavioural control”. Intentions, together with the perceptions of behaviour 

control explain actual behaviour to a considerable degree.  Collectively, these 

factors represent people’s actual control over the behaviour.  To the extent 

that a person has the required opportunities and resources, and intends to put 

up the behaviour, he or she should succeed in doing so.  The relationships 

between the different elements are shown in figure 1.The performance of the 

task then is dependent on the intention brought about by attitude, subjective 

norm and perceived behavioural control. 

 

 
Figure 1: The theory of planned behaviour – Ajzen’s Intentional Model 

Source: Adopted from Ajzen (2002) Intentional Model 
 
The three different elements influencing behaviour through intention can be 

shortly defined as follows.  Attitudes toward the behaviour is concerned with 

the beliefs about the likely outcomes of the behaviour and the evaluations of 

these outcomes (behavioural beliefs) (Ajzen, 2002).   

Intentional models seem in general to be appropriate to increase the 

understanding in the selected field of research.  Krueger (2000) compares two 

intention based models and shows that both are able to show a significant 
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opportunity to increase our ability to understand and predict entrepreneurial 

activity.  Krueger and Casrud (1993) state that the theory of planned  

behaviour is to be applicable to entrepreneurship.  In order to do so, we can 

extend the model by inserting the Entrepreneurship Training Programme 

(ETP) into the model in order to measure its impact on entrepreneurial 

intention through the three constructs (attitude toward the behaviour, 

subjective norm, perceived behavioural control).  Figure 2 depicts an 

extended model which is applicable to research concerned with ETPs 

influence on entrepreneurial intention. 

 
Figure 2: Integration of entrepreneurship training programs (ETP) into  

the theory of planned behaviour 

Source:  Adopted from Ajzen (2002) Intentional Model 

 

The entrepreneurship training programme gives the entrepreneurship 

knowledge and skill. These now produce a positive attitude which leads to 

intention and the actual setting up of business.  In this study, the lessons and  

the hands-on activities on fishery, snailry, beans powder production and 

refuse collection and disposal constitute the entrepreneurship training which 

gives the entrepreneurship knowledge and skills. This produces a positive 

attitude to entrepreneurship which leads to the participant setting up a 

business.  This study therefore investigated the effects of Facilitator-directed 

and Conventional strategies on Civil servants and Artisans’ entrepreneurship 

attitude. 
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Statement of problem 

Graduates look unto the government for provision of non-existing job 

opportunities in the public sector. While the Economic situation in the country 

does not allow Artisans to practice due to high cost of the machine needed. 

The different attempts embarked upon in the past by National Directorate of 

Employment (NDE), NIDB and the Youth Empowerment Schemes of the 

government and non-governmental organisations to stem the unemployment 

problem and stimulate entrepreneurial initiatives have only recorded low or 

marginal success. This study therefore investigated the effects of Facilitator-

directed and Conventional strategies on Civil servants and Artisans’ 

entrepreneurship attitude. 

 

Hypotheses 

The study tested the following null hypotheses 

Ho1: There is no significant main effect of treatment on Participants’ attitude 
to entrepreneurship. 

Ho2: There is no significant main effect of occupation on participants’ 
attitude to entrepreneurship 

 
Methodology 
The study employed a pretest, posttest, control group, quasi-experimental 
design, the target population was made up of Artisans and Civil servants living 
in Ibadan, Oyo State. Eight centers were used for the study. Two centers that 
were not components of the actual sample to be covered were used to trial-
test the instruments. The remaining six were randomly selected and put into 
experimental and control groups.  
The five entrepreneurial opportunities chosen were Snailry, Fishery, Beans 
powder production, Horticulture, Refuse collection and disposal 
Table 1 shows the entrepreneurship content and corresponding associated 
entrepreneurship activities 
 
Table 1  Entrepreneurship Content and Associated Entrepreneurship 
Activities  

Entrepreneurship Content Associated Entrepreneurship Activities 

Snailry 

 

Participants visit an entrepreneur to learn 

snailry. 

Fishery Participants visit an entrepreneur to learn 

fishery 
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Beans powder production  

 

Invite an entrepreneur to teach the 

participants how to make beans powder.  

Horticulture Participants visit an entrepreneur to learn  

horticulture 

Refuse collection and 

disposal 

Invite an entrepreneur to teach refuse 

management and disposal. 

Participants visit a refuse dump site. 

 

Source: Abiona (2007), Amusan (2002) and Consortium for 

Entrepreneurship Education 2008: IDEAS for Entrepreneurship Education  

 

Research Instruments  

These instruments were constructed and used for this study. 

• Participants’ Entrepreneurship Attitude Scale (PEAS) 

• Facilitator-directed Instruction (FI) 

• Conventional Instruction (CI) 

• Operational Guide for Facilitator-directed Instruction (OGTFI) 

• Operational Guide for Conventional Instruction (OGCI) 

• Researcher’s Assessment Sheet for Facilitator-directed Instruction 

(RASTFI) 

• Researchers’ Assessment Sheet for Conventional Instruction (RASCI) 

 Participants’ Entrepreneurship Attitude Scale (PEAS) 

This was developed by the researcher to measure Participants’ attitude to 

entrepreneurship. The instrument contains 22 questions of Likert type with 

four options; Strongly Agree (SA), Agree (A), Disagree (D) and Strongly 

Disagree (SD).  It is made up of 14 positive and 8 negative questions.  

Validity and Reliability of PEAS 

The face validity was done by presenting the items to three educators with 

bias for  Entrepreneurship Education to determine its suitability in terms of 

clarity of ideas, language presentation, class level, coverage, relevance and 

application to the study.  The experts reduced the initial draft containing 30 

items to 22.  The instrument was administered to 60 other participants not 

participating in the study but similar in characteristics to the participants for 

whom it was used.  A Cronbach alpha measure of 0.84 was obtained. 

Table 2 Table of Specification for Participants’ Entrepreneurship Attitude 

Scale (PEAS) 
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Concept/topic Positive 

items 

Total 

no 

Negative 

items 

Total 

no 

Participants’ attitude to self as 

an entrepreneur 

1, 2, 3, 6 

7, 8, 9, 10 

13, 14 

 

10 

4, 5, 11 

15, 16 

 

5 

Participants attitude to his/her 

parents as entrepreneur 

18, 19 

21, 22 

 

4 

 

20 

 

1 

Participants attitude to others 

as entrepreneurs 

 

12 

 

1 

 

17 

 

1 

Total  15  7 

Facilitator-directed  Instruction (FI) 

This treatment/instructional module was prepared by the researcher and 

used by the Facilitators. Tyler’s model was used. It has five sections as listed 

below. 

1. Topic2. Objectives3. Content4. Activity5. Note 

 

Conventional Instruction (CI) 

This treatment/instructional module was prepared by the researcher for use 

by the facilitators. It has five steps 

1. Topic    2. Objectives    3. Content    4. Activity    5. Note 

The operational guides for instructional modules to be used in the study are 

further described below. 

 

Operational Guide for Facilitator-directed Instruction (OGFI)  

The steps followed were: 

• Introduction (including entrepreneurship) 

• Presentation (including entrepreneurship) 

• Explanation including technical skills. 

• Visit to a snailry, fish pond and making of beans powder. 

• Summary 

• Evaluation 

• Assignment 

Operational Guide for Conventional Instruction (OGCI) 

The steps followed were: 

• Introduction 

• Presentation 
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• Explanation 

• Summary 

• Evaluation 

• Assignment 

 

The lessons were taught the conventional way without entrepreneurship 

practical demonstration being discussed. 

Researcher’s Assessment Sheet for Facilitator-directed Instruction (RASFI) 

This was used to assess Facilitator’s performance during lessons using the 

Facilitator-directed instructional strategy.  

Researcher’s Assessment Sheet for Conventional  Instruction (RASCI) 

This was used to assess facilitator’s performance during lessons using the 

conventional strategy. 

 

Research Procedure 

Training of facilitator 

The procedure for training and administration of treatments goes thus: 

• The first two weeks were for the training of the facilitators taking part in 

the teaching.  The researcher was the resource person. 

• The participating facilitators were trained (with the Operational Guide for 

Instruction) on how to use the instruction packages, and how to create a 

conducive environment for learning. They were also trained on teaching of 

entrepreneurship and intimated with the plan to visit the fish pond, snailry, 

horticultural garden and entrepreneurs on refuse disposal and beans powder 

production.  

 

Pretest  

The third week was for conducting the pretest. This was done by the 

researcher, with her assistant and the facilitators.  

 

Treatment 

The treatment period was eight weeks in each of the Centres used.  

The participants in experimental groups 1 were taught with entrepreneurship 

and practical hands on activities. The facilitator-directed instructional module 

was used for participants in experimental group 1. The participants in the 

control group were taught using the conventional teaching. 
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The participants in experimental groups 1 were taken to fish ponds, snailry 

and horticultural gardens for the lessons on the entrepreneurial 

opportunities.  Entrepreneurs on beans powder production were also 

introduced at the centers.   

The lessons in the different groups followed the pattern in Table 3 

 

Table 3     Lesson steps 

Experimental  group 1 

(Facilitator-directed group) 

Conventional group 

          (Control group) 

• Facilitator introduces the lesson  

•   Facilitator explains the content of the 

topic. 

• Facilitator  introduces entrepreneurship 

and links it with the topic 

• Facilitator  introduces the entrepreneur  

• The entrepreneur explains and 

demonstrates the skills in the business 

allowing the students to participate actively. 

• Facilitator asks the students questions 

and allows questions from them. 

• Facilitator  introduces 

the lesson. 

• Facilitator  explains the 

content of the topics. 

• Facilitator summarises 

the lesson. 

• Facilitator allows the 

students to ask questions. 

• Facilitator asks the 

students questions based on 

the topics taught. 

 

Developed by the researcher from Tyler Model of Curriculum and Instruction 

(Ralph W. Tyler 2013) 

Posttest  

The last week was for the posttest. This was administered by the researcher, 

with her assistant and the facilitators.  

 

Data Analysis 

The data obtained was analysed using Analysis of Covariance. The pre-test 

scores were the covariates. The Multiple Classification Analysis (MCA) was 

used to show the magnitude of the performance of the various groups using 

posttest mean scores. 

 

Results 

Ho1: There is no significant main effect of treatment on Participants’ attitude 

to entrepreneurship. 
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Table 4.  Analysis of Covariance (ANCOVA) of Participants’ Posttest 

Entrepreneurship Attitude Scores by Treatment and Groups. 

Source Sum of 

Squares 

DF Mean 

Square 

F Sig. Remark 

Covariates 

Pretest  

261.65 

261.65 

1 

1 

261.65 

261.65 

100.69 

.10069 

.000 

.000 

* 

*  

Main 

effects 

Treatment 

Group 

 

353.694 

208.229 

141.317 

 

4 

1 

1 

 

88.423 

208.229 

141.317 

 

3.094 

3.643 

4.945 

. 

.016 

.027 

.27 

 

* 

* 

 

Explained  961.330 8 120.166 2.803 .001  

Residual 9916.668 352 28.172    

Total 10877.997 360 30.21    

• Significant at p < 0.05  

 

Table 4. revealed that there is significant main effect of treatment on 

participants’ attitude to entrepreneurship (F(1,352) = 3.643, p < .05).  This 

means there is a difference between the attitude of participants exposed to 

entrepreneurship (experimental groups) and the participants taught with the 

conventional method (control group). Hence the null hypothesis Ho1is 

rejected. 

The MCA showing the magnitude of attitude of the different groups is shown 

in Table 5. 

 

Table 5: Multiple Classification Analysis on Students’ Entrepreneurship 

Attitude by Treatment and Group Involvement Grand mean = 64.25 

Variable + 

Category 

 

N Unadjusted 

variation 

Eta Adjusted for independent + 

covariates deviation 

Beta  

Treatment Groups: 

1,  Facilitator-

directed 

2.    Control 

 

180 

180 

 

.02 

-.92 

 

 

 

 

.13 

 

.14 

-1.13 

 

 

 

 

.16 

Occupation:      
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•  Civil servants 

• Artisans 

174 

186 

.49 

-.41 

 

 

.08 

.70 

-.58 

 

 

 

Multiple R-squared 

Multiple R 

    .043 

.321 

 

In Table 5, the post-test mean scores of the treatment groups are, for 

facilitator-directed 64.39 and control 63.12. This means the facilitator -

directed instruction contributed more to the observed difference in 

participants’ attitude to entrepreneurship followed by the control group . 

Ho2: There is no significant main effect of Occupation on participants’ 

attitude to entrepreneurship. 

Table 4 reveals that there is a significant difference between the attitude of 

Civil servants and Artisans exposed to entrepreneurship education, (F(1,347) = 

4.945; p < 0.05).  The null hypothesis is therefore rejected. 

The MCA Table (Table 5) reveals the magnitude of the difference between 

attitude in Civil servants and Artisans. The Table shows that the mean score 

for Civil servants is 64.95 while that of Artisans is 63.67. This means that the 

Civil servants participants exhibit more positive disposition to 

entrepreneurship when compared to the Artisans 

 

Discussion 

The data reveal that treatment in the two experimental groups produced a 

positive impact on participants’ attitude to entrepreneurship. After the 

treatment, the participants in the two experimental groups recorded a more 

positive attitude to entrepreneurship. They can thereby take self-employment 

as a viable career option. This finding supports the submission of Black 

(2003), and Homgren, From, Olofsson and Karlsso and Sundrom (2005) that 

entrepreneurship education is for a change in attitude to imbibe self- 

employment. It also corroborates the submissions of Fredua Kwarteng 

(2006), Ehrlich, De Noble and Jury(2000) and Peterman, Nicole and Kennedy 

(2003) that entrepreneurship training produces a positive attitude to 

entrepreneurship.  The low posttest entrepreneurship attitude score in the 

control group is due to non-exposure to entrepreneurship. However, the 

Facilitator-directed instructional strategy affected the participants’ attitude to 

entrepreneurship more than the Conventional strategy. This is because the 
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participants in the Facilitator-directed group were more involved in the 

planning of the instruction than the control group. 

In line with Ajzen (2002) intentional model with entrepreneurship training 

programme integrated, teaching the participants about entrepreneurship 

enable them develop a more positive attitude to entrepreneurship.  According 

to Krueger and Casrud (1993),  Ajzen (2002) intentional model can be 

extended by inserting the Entrepreneurship Training Programme (ETP) into 

the model in order to measure it’s impact on entrepreneurial intention 

through the three constructs (attitude toward the behaviour, subjective norm 

perceived behavioural control).  The finding of this study has been in line with 

this theory. 

Also, the fact that the facilitator-directed instructional strategy (with high 

participants’ involvement) produced more positive attitude in participants 

than the conventional  one goes in line with the self-determined learning 

model of instruction by Wehmeyer et. al (2000). This finding has contributed 

to knowledge in the sense that it forms the basis for allowing participants to 

be actively involved in their learning process. 

Colette, Hill and Shane (2001) in a study found out that entrepreneurship 

education change participants’ view of entrepreneurship and about 64% of 

the participants surveyed considered setting up their own business. The 

findings of this study support the work. The participants were able to see the 

need for entrepreneurship and are ready to set up their own business given 

an opportunity.  The finding also supports the work of Basu and Virick (2008) 

which concluded that prior exposure to entrepreneurship education has a 

positive effect on participants’ attitude toward a career in entrepreneurship. 

The finding also followed the report of Peterman, Nicole and Kennedy (2003) 

that after the participants completed the enterprise programmes, they had 

higher perceptions of both desirability and feasibility of entrepreneurship.  

The participants after this study see self-employment as a viable career option 

just as in the studies of Collette-Hill and Shane (2001), Basu and Virick (2008), 

Peterman, Nicole and Kennedy (2003), all of which suggested the exposure of 

participants to entrepreneurship education. 

 

Recommendations 

On the basis of the findings of this study, the following recommendations are 

made. 
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(1) Seminars and workshops should be organised by the government 

to train facilitators concerned with entrepreneurship instruction 

more on the use of this  instructional strategy.  

(2) The findings of the study show that the incorporation of 

entrepreneurship learning into occupation has positively 

influenced peoples’ attitude to entrepreneurship. Therefore, 

entrepreneurship instruction should be available to the populace 

irrespective of their jobs. 

(3) The study made use of fish ponds, snailry, horticultural gardens and 

refuse collection centres. It is therefore recommended that the 

federal, state and local governments should provide these 

entrepreneurship centres for community use in studying 

entrepreneurship. Entrepreneurs should be engaged in running the 

centres. Opportunities for visitation to these and other 

entrepreneurial centres should be provided and encouraged. 

Entrepreneurs in related businesses should also be invited to 

communities. In addition, government should  provide mini 

entrepreneurship centres. 

 

Conclusion 
The study shows that the facilitator-directed instructional strategy is more 

effective for the dissemination of entrepreneurship learning content than the 

conventional method. The findings reveal that participants can be adequately 

and deliberately exposed to entrepreneurship using the facilitator-directed 

instructional strategy which is found to be more effective in producing 

entrepreneurship attitude than the conventional method. This supports 

Consortium for Entrepreneurship Education (2008) that facilitators are great 

sources of ideas for learning activities that provide experience in 

entrepreneurial skills and they do not know they are doing so. The strategy 

produced more positive attitude to participants on entrepreneurship than the 

conventional method. Civil servants and Artisans must develop the mindset 

for self- employment while being exposed to everyday activities in their 

chosen profession and appropriate teaching strategy should be employed. 

Finally, entrepreneurial opportunities should be brought out of every 
profession to enable everybody see self-employment as a viable option. This 
should be done using facilitator-directed instructional strategy that calls for 
more active responses from participants.   
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The government and other stakeholders can help in enhancing  self-
employment skills by encouraging facilitators to use appropriate teaching 
strategy and providing teaching/learning centres and human resources for 
entrepreneurship. This will help in making our youths less dependent on the 
government for jobs. 
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